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ABSTRACT

Problem

The purpose of this study was to investigate the causes underlying
the unsuccessful professional laboratory experiences of student teachers
at Saint Cloud State College.

Two problems of a specific nature were

scrutinized in this study:
1.

What were the reasons that made student teachers ineffec
tive in their student teaching experiences at Saint Cloud
State College, furthermore, what limitations did person
ality factors place on student performance?

2.

Which, if any, of the selection criteria could identify
the potentially unsuccessful student teachers.

Method
This investigation was primarily a study of records and evalua
tions of those people who were admitted to teacher education and were
actually assigned to a student teaching center.

This information was

used in context with the latest writings in the preparation of future
teachers.
Two methods were employed in this study:

(1) examination of

the records and case histories of successful and unsuccessful student
teachers (2) a comparison was made between data provided by Cattell's

viii

Sixteen Personality Factor Questionnaire and College Supervisors' com
ments and judgments.
1.

Specific questions to be answered included:

Are there personality traits that differentiate between
unsuccessful and successful teacher education students?

2.

How should these traits best be identified in selecting
candidates?

Findings
Each of the separate methods of investigation in this study
offered some answers and insights into the specific questions stated
in this study.
1.

Several conclusions appeared evident:

Selection was considered to be of paramount concern if

preparation was to result in the kind of teacher considered desirable.
2.

Selection criteria should be manifold.

Personality fac

tors; communication ability, both spoken and written; physical and
mental health; emotional stability; as well as academic ability and
achievement.
3.

Preparation of teachers was a two-fold process involving

sound pedogogical basis and guided laboratory experiences.
4.

Unsuccessful student teachers displayed deficiencies in

communication ability, planning and organizational ability along with
personality inadequacies that limited them in their relationship with
other people.
The selection process as practiced at Saint Cloud State College
is noticeably lacking in identifying the potentially unsuccessful stu
dent teacher.

The opinion of the college supervisor is placed in the

position of functioning as one of the selection factors.

ix

Recommendations
The use of written communication ability determining procedures
should be employed as an initial step in selecting candidates for
teacher education.
A personality testing instrument such as the 16 P.F. should be
employed to help identify defects that could limit the candidate as a
teacher.
A selection board should be constituted to review the candi
date's academic qualifications as well as the results of the personal
ity test.

This same group should act as an interviewing body holding

final decision as to admission or rejection of the candidate based
upon all the available evidence.
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INTRODUCTION

There is no forever safe road to take in reaching the desired goal
of a well-educated, informed activist populace in a constitutional repub
lic.

Such a goal may be of an ultimate nature in the hierarchy of life's

struggles.

As Alfred North Whitehead indicated in Adventure of Ideas,

the faulty use or disuse of the thought process has caused untold dif
ficulties for man.

He further indicated " . . .

senseless forces have moved man."-'-

either intelligence or

Because no so called safe route

exists, the means or methods of attaining this end are forced into a
position of re-examination, which implies honest searching and openness
of purpose.
Former chairman of the National Black Power Conferences, Dr.
Nathan Wright, wrote:
Two basic attributes are necessary for good teaching, understand
ing of oneself and knowledge and love of one's subject. Failure
to understand and accept oneself is the basic barrier to all com
munication. A person who does not know or accept himself cannot
know or accept others.
On the other hand, one who knows and accepts himself can relate
freely to others. Our teachers are the primary guardians of our
young outside the home. The kind of reality— or unreality— that
the teacher creates in the classroom is perhaps the greatest
single social instrument for shaping the future character of the
nation.^

■'■Alfred North Whitehead, Adventure of Ideas (New York:
American Library of World Literature, Inc., 1964), p. 25.
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Nathan Wright, Jr., Let's Work Together (New York:
Books, Inc., 1968), p. 62.
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The New

Hawthorne
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Thinking of the type described by Dr. Wright is of continuing
importance to education in general and teacher preparation in particular.
If teachers are at the heart of the educational process and if
they carry with them a touch of immortality, then George Counts' state/
ment is relevant to perpetuating a constitutional republic:
If education of the young involves in some measure not only the
fortune of individuals, but also the future of our society and
civilization, of our democratic institutions and free way of
life, as it clearly does, then the selection and preparation of
teachers should be recognized by all as a major concern of the
Republic, certainly as important as the production of material
things or even maintenance of the national defense. Indeed if
conceived in appropriate terms and with adequate vision, it is
the most basic and decisive factor in survival and progress.^
The implication here goes far beyond the "hold them in control and grade
their papers" philosophy of teacher preparation so often applied in the
past.

Selecting the kinds of individuals who can and will provide fur

ther impetus toward the ultimate goal of an educated, informed, active
populace is of primary importance.

Preparation of these individuals

to be effective teachers is tandem to their selection.
Probably no single aspect of the teacher education process has
been more over-looked, misunderstood, or abused than the initial selec
tion of candidates.

Harry S. Broudy in an article written for the

Journal of Teacher Education states the case in this manner:
Moreover, if a peculiar personality pattern is essential to
teaching, can it be reproduced, or is one born with it? If
inborn, it is a function of teacher selection rather than of
teacher preparation; if produced, it would be helpful to know
how it is done. Surely the college years are too late for
producing basic personality changes.
Our ability to find a general formula for the good teacher
(although we can spot this or that good teacher) has been to

^George S. Counts, Education and American Civilization (New York:
Bureau of Publications, Teachers College, Columbia University, 1952), p.
461.
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deny that there is knowledge from which teacher preparation can
design its curriculum and to allege that it must rely on the wis
dom of the elders, such wisdom being the special gift of the
master teachers who can spot the good and bad teacher prospects
during their apprenticeship. Yet lack of personality formula has
not caused medicine or law to throw their professional curricula
on the mercy of the wisdom of the elders.
Our lack of knowledge about the personality formula merely means
that we must look in another direction for professional criteria,
i.e., viz, to the requirements of the roles played by the teacher
as (1) a member of the educational profession and (2) as a spe
cialist in that profession.1^
Open dialogue, reflective inquiry, research, and evaluation can
provide some of the insights needed to improve teacher education.

This

study was an attempt to identify, through research, some data by which
the selection process and pre-service professional preparation might be
improved.

U
Harry S. Broudy, Criteria for the Professional Preparation of
Teachers," Journal of Teacher Education, XVI (December, 1965), p. 410.

CHAPTER I

FORMULATION AND DEFINITION OF THE PROBLEM

The Problem

The purpose of this study was to investigate the causes under
lying the unsuccessful professional laboratory experiences of student
teachers at Saint Cloud State College.

Special consideration was

directed toward those characteristics and traits that were identified
in the initial selection process.

Two problems of a very specific

nature were scrutinized in this study.
1.

The two were as follows:

What were the reasons that made students teachers
ineffective in their student teaching experience at
Saint Cloud State College, and what limitations did
personality factors place on student performance?

2.

Which, if any, of the selection criteria could identify
the potentially unsuccessful student teachers?

J
)

Definition of the Problem
This was a study of student teachers who were unsuccessful in
their student teaching assignment.

Student teaching was the most widely

accepted activity in the preparation of new teachers.

At Saint Cloud

State College in Saint Cloud, Minnesota, where this study was pertinent,
student teachers taught for one full quarter under the combined

4
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supervision of the supervising teacher and the college supervisor.

The

supervising teacher was an experienced teacher who was selected for this
role on the basis of professional competency and interest in teacher edu
cation.

College supervisors were teachers who had at least a Master's

Degree and held academic rank.

They were generalists, for they were

not restricted to their own academic speciality.

Each college super

visor was expected to observe the student teacher on a once per week
basis.

Six of these observations were for a minimum of one class

period in the secondary school or one hour in the elementary school.
Even though the type of experienced gained through the aforementioned
or similar arrangement was generally considered to be of benefit to
the student teacher, a number of questions related to the student
teaching experience reoccurred.

Some of those questions were as

follows:
1.

Did the grade point average of "C" in all professional
courses and a "C+" in the major field indicate readiness
for student teaching?

2.

What information did the comments of classroom profes
sors and department chairmen provide?

3.

How much help did the autobiography provide in under
standing the individual student teacher?

4.

Did the student teaching experience provide insights into
self for the student teacher?

5.

Did the encounter with young people provide knowledge
about the needs and desires of youngsters?

6.

Were organizational and planning abilities furthered by
the experience?
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7.

Did the student teachers regard their students as persons
one did things with or as persons one did things to?

8.

Were beneficial learning experiences effected by the stu
dent teacher?

The foregoing were but a few of the numerous questions for which
educators must seek answers if the selection of student teachers and sub
sequent assignment to the experience situation was to be of value.
Answers to some of the above questions and others related to them were
sought throughout this dissertation.

Assumptions Made in the Study
1.

It was assumed that the selection procedures for teacher edu

cation as described in the Saint Cloud State College Bulletin were fol
lowed in their entirety.
2.

It was assumed that the final selection and placement of stu

dent teachers in student teaching centers was made in accord with estab
lished policy.
3.

It was assumed that the records of unsuccessful student

teachers were compiled by competent, responsible supervisors.

Limitations of the Study
This study was concerned with those teacher education students
who were actually assigned to a student teaching center.

Evaluation of

the student teaching center was never considered in this study.

Research

was limited to those students involved in the student teaching process
who could shed light on the reasons the student teacher was unsuccessful.
The unsuccessful student teachers included those who actually completed
the assignment with unsatisfactory results, were withdrawn by the college
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supervisor because of unsatisfactory performance, or who voluntarily with
drew with an unsatisfactory rating.

Another limitation was placed on this

study by the lack of available published materials dealing with the topic.
Further limitation was imposed by the number of cases available.

While

student teachers had been subject to many detailed kinds of research and
analysis, those who were unsuccessful generally received little attention.

Type and Method of Study
This investigation was primarily a study of records and evalua
tions of those people who were admitted to teacher education and were
actually assigned to a student teaching center.

This information was

used in context with the latest writings in the preparation of future
teachers.
Two methods were employed in this study:

(1) examination of the

records and case histories of successful and unsuccessful student
teachers (2) a comparison was made between data provided by Cattell's
Sixteen Personality Factor Questionnaire, referred to hereafter as the
16 P.F., and the college supervisor's comments and judgments.

Needs and Purposes of the Study
Teacher education remained a rather static endeavor for years.
To be sure there had been serious, honest attempts at initiating direc
tional and procedural change.

For the most part, this resulted in a

rearrangement of established procedures in the selection of teacher
education students and a rehash of required course work.
Combs reacted to this condition when he wrote:

Arthur
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To keep the world we live in running requires the production of
intelligent people in ever-increasing numbers. Education has
become essential to survival. As a consequence, people every
where are taking a good hard look at our public schools to find
out if they truly meet our needs! Because teachers are central
to the educative process, society has come to expect, justly or
not, much from them.-*
Rugh writing in the Journal of Teacher Education looked at the
problem from a similar angle:
Too often the American public, and especially the parents of
school-age children, think that both the novice and veteran
teacher should be a master at teaching the basic skills,
handling emotionally disturbed children, identifying and
teaching the gifted, and counseling parents. Also the
teacher is expected by the administration to evaluate learn
ing and make reports so that both parental egos and pupil
levels of aspiration are satisfied.6
Dr. Irvamae Applegate, Dean of the School of Education at Saint
Cloud State College stated:

"Your proposed study of the unsuccessful

student teacher at the college would provide some insights into the
present teacher education selection process" (see Appendix E).
Many suggestions were advanced by various people.

Great quan

tities of money were spent in the modification of existing patterns in
the selection and preparation of raw materials for teacher education.
The writer was impressed by the lack of redefinition of the aforemen
tioned selection and preparation process.
If teacher education was to meet the demands now placed upon its
graduates and if these graduates were to meet those requirements, some
questions must be answered.

First, were there personality traits a

^Arthur W. Combs, The Professional Education of Teachers (Boston:
Allyn and Bacon, Inc., 1965), p. V.
^Douglas Rugh, "The American Teacher - Victim of Role Inflation,"
Journal of Teacher Education, XII (March, 1961), p. 54.
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teacher education student must possess; and second, if there were, how
should these traits best be identified in selecting candidates?
It was the purpose of this paper, then, to identify traits, or
lack of them, that contributed to producing the unsuccessful student
teacher at Saint Cloud State College.

Furthermore, suggestions and

guidelines in the selection of candidates for student teaching were
formulated.

Definition of Terms Used in the Study
Student Teacher:

"A college student who was doing his student

teaching assignment in a cooperating school under the direction of a
college supervisor and supervising teachers."^
Supervising Teacher:

"A classroom teacher who assumed respon

sibility for the supervision of a student teacher."®
College Supervisor:

"A college staff member who observed the

student teacher in the classroom and shared the responsibility with the
supervising teacher in the public school for the guidance of the student
teacher.
Student Teaching Center:

"A school system that had agreed to

accept student teachers in its schools.

It also was referred to as a

cooperating center or an off-campus center."^

'Central Minnesota Teacher Education Council, Student Teaching
Handbook (Saint Cloud, Minnesota: Saint Cloud State College, 1967),
p. 4.

8Ibid.
^Ibid.

10Ibid.
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Cooperating School:

"A school that was located off-campus to

which student teachers were assigned.""^
Director of Student Teaching:

"A college staff member who

administered the total student teaching program."-^
Student Teaching Consultants:

"The college staff members repre

senting various subject matter areas who were available to work with the
college supervisors, supervising teachers, and student teachers.
Coordinator of Student Teaching:

"A public school administrator

designated by the superintendent of schools to coordinate the student
teaching program within the student teaching center."^
Selection and Retention Committee— also— Student Progress Com
mittee :

"The Committee hears appeals of students whose entrance into

or continued status in the Teacher Education program has been ques
tioned.

The student's major advisor may be represented at the request

of the student or committee in cases of appeal.

-'--'-Ibid., p . 4.
-'-^Ibid.

13Ibid.
14Ibid., p. 5.
■^Report to National Council for Accreditation of Teacher Educa
tion, Robert H. Wick, President (Saint Cloud, Minnesota:
Saint Cloud
State College, 1967), p. 78.

CHAPTER II

HISTORY OF THE PROBLEM AND REVIEW OF THE LITERATURE

Selection and Preparation

A great many statements pro and con had been made about the
desirability of student teaching and the selection of candidates for
teacher education.

Very little had been said about student teacher

failure.
A persistent attitude held by some was that all a teacher needed
was subject matter.

Others insisted that professional education courses

including student teaching should take precedence.

Some took what was

perhaps a more reasonable position, a marriage between the two extremes.
If the undergraduate education departments of the colleges could
concentrate all of their efforts on seeing that their prospective
teachers are carefully selected and made ready to capitalize on
their experience as responsible intern teachers, the new teachers
would be better prepared for teaching than are those coming from
existing programs. At least, they would have had the experience
of a full senior year of academic study.
It would seem that Gilbert visualized teacher preparation as coming
solely through the textbook and wisdom of the elders.

In addition his

reference to the senior year appeared to imply that four years was the
total time necessary for teacher preparation.

■'■James M. Gilbert, "Is Student Teaching a Waste of Scholarship,"
Liberal Education, XLIX (December, 1963), p. 474.

11

12
Tanner placed his concern at a different level:
Next to the home, the school probably wields a greater influence
upon the personalities of young Americans than any other institu
tion. In spite of the task which is to be their's teachers are
selected by those responsible, with little consideration of
qualification other than that of being able to understand and
impart subject matter .2
While Tanner recognized intake and disbursement of knowledge, Wey
placed even greater emphasis upon academic achievement by teacher educa
tion students.

Emphasis placed on academic achievement was recognized

by Wey when he assumed this stand:
It is the feeling of the faculty of the School of Education that
raising the academic standards for admission to teacher educa
tion has done much to improve the program and consideration is
being given further strengthening.
Points of view were in no way exhausted in the foregoing comments.
Additional evidence was contained in a statement issued by Walter Cook.
Several years ago he made his concern about the basic quality of teacher
preparation candidates quite clear:
The second most pressing problem is the improvement of student
teaching or internships. When schools become adequately aware
of the importance of quality in the teachers they appoint,
greater emphasis will be placed on the selection of the most
promising teachers. Schools alert to the need of attracting
the most competent teachers will establish provisions for
internships and student teaching which will attract the better
students. There will be real competition among teacher, much
as now exists among hospitals to attract the most promising
young doctors. Supervising teachers in public schools will be
carefully selected and prepared for this work and paid accord
ingly either by the school systems or by the state. School
systems need to recognize the importance of competing for the
better student teachers.^

^W. C. J. Tanner, "Personality Bases in Teacher Selection," Phi
Delta Kappan, XXXV (April, 1954), p. 271.
^Herbert W. Wey, "Improvement of Teacher Education Through
Screening," High School Journal, XLVII (April, 1964), p. 291.
^"Symposium of Teacher Education," Journal of Teacher Education,
XIV (March, 1963), p. 17.
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In a position paper issued seven years ago, the National Commis
sion on Teacher Education and Professional Standards (TEPS) brought
together the thoughts and views of many who were concerned about teacher
education.

The group listed several recommendations.

The first of

these advisory items asserted:
Students wishing to enter and remain in teacher education pro
grams should meet high standards on the following counts:
intelligence, academic achievement, physical stamina and
health, emotional stability, moral and ethical fitness, knowl
edge of correct spoken and written English, and ability to
work with others. Evaluation of these factors should be con
tinuous; however, there should be specific check points along
the way.
(e.g., admission to college, admission to teacher
education, recommendation for initial license to teach,
admission to graduate programs). At each point, a variety of
evidence should be considered. Academic ability and achieve
ment are only two indexes to success in teaching. Personal
qualifications are equally important.^
The writer could have continued to quote from the commission's
report with little more than expansion of the foregoing ideas.

Further

consideration was given to the final sentence in the report, "Personal
qualifications are equally important."6
Samuel Pisaro found that "Successful teachers tend to have more
training in professional education than unsuccessful t e a c h e r s . F u r 
thermore, when Pisaro sought reasons for superintendents classifying
teachers as being effective, his data followed that of other studies.
. . . the effective teacher is a well-rounded, well adjusted
personality whose professional goals are in harmony with

^National Commission of Teacher Education and Professional Stan
dards, Position Paper of the Commission, National Education Association
of the United States (Washington, D.C., 1963), p. 7.
^Ibid.
^"Indiana Study of Successful and Unsuccessful Teachers Supports
Proponents of Professional Education Courses," Phi Delta Kappan, XXXX
(February, 1956), p. 211.
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those of the superintendent, who understands teaching methods
and learning processes, who knows the subject matter being
taught, and whose relationships with the public are good .8
What constituted teacher effectiveness was an ever persistent
question.

Roger Wilk and William Edson believed that there was a fun

damental gap in teacher education methodology in determining effective
ness.

"Those who would evaluate teachers have not yet agreed on the

meaning of teaching effectiveness nor have they endorsed a specific
methodology by which it may be determined.
The possible confusion, credibility gap, and confidence shaking
consequences resulting from the lack of an established methodology was
given additional illumination.
The section of this report dealing with the findings of the
study suggested that, although individual supervisors might
be consistent in their judgments, the element of bias within
any one observer was one possible cause of discrepancies
between his ratings and the ratings of other observers.10
Thus the arguments and research seemed to indicate the need for
additional evidence before any conclusions could be drawn.

Unsuccessful Student Teachers
After identifying twenty-eight unsuccessful student teachers out
of a total of 295 teacher education students who had been given assign
ments at Sul Ross State College, Lewis in 1965 noted the following
results:
When ten summary statements are placed in rank-order according
to their derived mean scores, the greatest weakness of the unsuc
cessful student teachers was lack of demonstrated effectiveness

8Ibid., p. 7.
^Roger E. Wilk and William H. Edson, "Predictions and Perform
ances: An Experimental Study of Student Teachers," Journal of Teacher
Education, XIV (September, 1963), p. 308.
(
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and resourcefulness in planning and organizing. The second
greatest weakness was the absence of satisfactory communica
tion skills. The third greatest weakness was the lack of
organization and management of the classroom as an effective
environment for learning.H
Researching the causes of unsuccessful student teaching experi
ences was made more difficult by the positions that seemed to be held by
various institutions preparing teachers.
culty was evidenced by Johnson, 1968.

Some indication of this diffi

Based on returns from 847 insti

tutions the following figures took form:
. . . for the entire country, 23% of the respondents indicated
that "none" of their student teachers fail and are thereby
eliminated from education; 57% reported that less than 1%
(l-%) of their student teachers are eliminated from teacher
education because they failed student teaching; 10% indicated
1% are in this category; 4% of the respondents indicated 2%;
2% of the institutions indicated 3%; and 1% of the respondents
indicated that 4% of their student teachers fail and are
thereby eliminated from teacher education. Actually 5 insti
tutions reported that more than 4% of their student teachers
are in this category.12
It seemed almost incredible that 23% of the institutions actually
have no student teacher failures or that 57% eliminated less than 1% from
teacher education because their students failed student teaching.

This

indicated that some institutions were more successful in screening poor
risks before student teaching than others.

Expanding further on the

unsuccessful student teachers, Johnson found:
. . . that 23% of the respondents indicated that the major cause
of student teacher failure at their institution is "inability to
control students." An additional 18% of the institutions stated
Hjames N. Lewis, "The Observable Weaknesses of Unsuccessful Stu
dent Teachers," (Unpublished Study, Sul Ross State College, Alpine,
Texas), 1966, p. 2.
(Dittoed.)
x James A. Johnson, A National Survey of Student Teaching Pro
grams , Report to the U.S. Department of Health, Education and Welfare,
Office of Education Bureau of Research, Washington, D.C., July, 1968.
(Northern Illinois University, DeKalb, Illinois), p. 49.
C
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that "unwillingness to work is the major cause of student fail
ure." "Poor knowledge of teaching methodology" was stated as
the major cause of student teacher failure at 13% of the insti
tutions. Nine per cent of the respondents stated that "inabil
ity to get along with other teachers" was the major reason
student teachers failed at their institutions. At 7% of the
institutions "poor subject matter background" is the major
cause of student teacher failure. Fifteen percent of the
respondents listed some "other" cause of student teacher fail
ure; the most frequently mentioned of these being personality
conflicts, emotional problems, and personal problems. Many of
them had so few failures that it was difficult to generalize
about causes.^3
Perhaps what Hollis L. Coswell expressed placed the problem in
a more accurate perspective.
The tendency in some institutions to attempt to give all profes
sional guidance through internship is in part reaction to failure
to build a professional sequence that is vigorously designed and
logically defensible. . . . It is my view, shared with many edu
cators, that the heart of a good education is a well educated
teacher and for this to be achieved a program must provide a)
vital and meaningful general education, b) professional prepa
ration involving both systematic study and guided laboratory
experience, and c) subject matter specialization directly
related to teaching to be undertaken.14

Use of Testing Instruments in Selection
While concern about the selection and preparation of those who
would be teachers had been of long duration, emphasis seemed to develop
following World War II.
through testing programs.

Much, if not all of this selecting, was done
Actual exposure of those chosen for training

in technical skills was of a two-fold nature:
work, (2) laboratory experience.

(1) formal classroom

Laboratory experience was always

directly related to the desired product.

The effectiveness of this

training could hardly be denied when the performance of those having

Hlbid., p . 4 9 .
14"Symposium on'Teacher Education," p. 17.
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such preparation was assessed.

Hogan in his article for World Book

Encyclopedia wrote, "Training commands provide the Air Force with welltrained p e r s o n n e l . A f t e r basic induction exercises and training,
the inductee proceeded to the next step in his preparation as a member
of the combat force.
Then he takes tests to determine what kind of air force jobs
he can do best. The Air Force has more than 40 career fields
from which to choose. On the basis of the tests, and his own
desires, the airman may be trained as a mechanic, a weather
observer, an electrician, or a radio or radar operator.^
Application of testing instruments in helping select individuals
for education and training in other fields followed quite naturally.
The Sixth Mental Measurements Yearbook gave ample testimony to that
fact.17
Strong-*-^ in 1943 and Superb in 1949 researched the relationships
of vocational interests to personality.

That there was a relationship

between attitudes, social adjustment and values tended to be borne out
by the reported studies.

However, there was little evidence to indicate

a relationship between deep seated personality drives and traits and

•^H. L. Hogan, III, "United States Air Force" World Book Ency
clopedia, 1966 ed., Vol. 1, p. 180.
16ibid., p. 176.
l^Oscar Krisen Buros, Ed., The Sixth Mental Measurements Year
book (Highland Park, New Jersey: The Gryphon Press), 1965.
l^Edward K. Strong, Vocational Interests of Men and Women
(Stanford: Stanford University Press, 1943). Cited by (see Footnote
19).
19i)onald E. Super, Appraising Vocational Fitness. New York:
Harper and Brothers, 1949. Cited by Thomas N. McCarthy, The Relation
ships of Vocational Interests to Personality Traits (Unpublished M.A.
dissertation, Catholic University of America, Washington, D.C., 1952).
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interests.

Using The Sixteen Personality Factor instrument McCarthy in

1952 went beyond Strong and Super.

Results of his (McCarthy's) study

suggested that interests did have a relationship to deeper layers of per
sonality.

In addition these relationships could be generalized beyond a

single occupational group.

Furthermore, there were relationships pecu

liar to a characteristic of a given occupational group.

Educational

level or age did not appear to have any effect on these relationships.^^
Reporting on a number of studies conducted under a Ford Founda
tion grant, Leiderman, Hilton and Lewis made the following statement:
"One obvious conclusion was that warm and supportive classroom behavior
is predictable from a series of antecedent measures.
Importance of warm supportive behavior was given additional
foundation by Witty's study of letters written by students in grades
2-12.

Twelve thousand letters that contained descriptive traits of

teachers were analyzed with the following results:
Cooperative, democratic attitude
Kindliness and consideration for the individual
Patience
Wide interests
Personal appearance and pleasing manner
Fairness and impartiality
Sense of humor
Good disposition and consistent behavior
Interest in pupils' problems
Flexibility
Use of recognition and praise
Unusual proficiency in teaching a particular subject

1
2
3
4
5

6
7

8
9
10
11

12^2

90

uThomas McCarthy, "The Relationship of Vocational Interests to
Personality Traits" (unpublished M.A. dissertation, Catholic University
of America," Washington, D.C., 1952), p. 20.
^Gloria F. Leiderman, Thomas L. Hilton, and Harry Levin, "Studies
Teacher Behavior: A Summary Report," Journal of Teacher Education, VIII
(December, 1957), p. 437.
^ P a u l Witty, "An Analysis of the Personality Traits of the Effec
tive Teacher," Journal of Educational Research, XL (May, 1947), p. 663.
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If those who would benefit from the practitioner’s art felt as
strongly as indicated by Witty's study, ways of identifying those qual
ities had to be sought out.
In his study of instructor attitude as perceived by trainees,
Paul Torrance took another approach in exploring the deeper personality
layers:
The use of the emergency ration known as "pemmican" in a simu
lated survival situation was studied to determine the relation
ships of instructor attitude to attitudes and behavior of
trainees. The criteria included hedonic ratings for five com
mon methods of preparation, number of bars consumed, reports of
having been "made sick" and expressed willingness to eat the
ration in the future "whenever hungry." Perceived instructor
attitude was found to be consistently related to verbalized
attitudes but not to "gut" reactions. Actual instructor atti
tudes, however, tended to be related both to the "gut" reactions
indicated by number of bars of pemmican eaten and reports of hav
ing been "made sick" and the verbalized reactions represented by
hedonic ratings and expressed willingness to eat pemmican in the
future "whenever hungry."23
Such findings as well as others referred to in this study seemed
to suggest that teacher preparing institutions should identify desirable
attitudes in their students.

Identifying those attitudes in teacher edu

cation students would be the first step in developing similar attitudes
in their subsequent pupils.

For example student teachers and teachers

who were open in their approach seemed to develop this openness in their
own students.

Conversely those who were closed seemed to foster closed

ness .
The use of testing instruments with teacher education students
at Saint Cloud State College where this study was based had been attempted
in the past.

During a period of two years from 1962 to 1964 all candi

dates were given the Minnesota Multiphasic Personality Inventory.

Because

^-'Paul Torrance, "Teacher Attitudes and Pupil Perception," Journal
of Teacher Education, XI (March, 1960), p.
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the reporting on students was inconclusive and much too generalized, this
instrument was dropped as part of the selection apparatus.

Interest in

the use of a testing instrument in the selection process continued at a
high level.

When this writer indicated the investigation he wanted to

do, an informal advisory group from Saint Cloud State College was
developed.

This group included:

Dr. Lowell Gillett, Dean of the

Graduate School; Milton Hoff, Department of Student Teaching; Gordon
Mortrude, Assistant to the Dean of Education; and Lowell Mortrude,
Department of Secondary Education.

Under the direction of this group

several testing instruments were reviewed.

The Minnesota Teacher Atti

tude Inventory was set aside as being too biased toward one institution
in one setting.

Another instrument brought up for consideration was

the Strong Interest Inventory.

This was rejected because of its many

applications and the lack of time and facilities to identify and sort
them.

A similar decision was made about the Edwards Personal Prefer

ence Scale.

Because of the personality traits treated, ease of admin

istration as well as scoring, and the availability of materials the
16 P.F. was suggested.

CHAPTER III

METHODS OF RESEARCH

Three methods of research were used in this study.

A followup

investigation was conducted on teachers completing preparation and
securing jobs during the five year period 1963-1968.

Another part of

the study involved the case histories of those student teachers who
were unsuccessful in their assignments.

The last phase consisted of

the application of a personality testing instrument.

Five Year Followup Study
In 1963 the Student Teaching Department at Saint Cloud State
College initiated what has come to be known as the Five Year Followup
Study.

The intent was to follow into the field a percentage of those

student teachers who had successfully completed their assignments and
had received certification.
Each supervisor was asked to identify the seventeen percent he
considered to be the strongest and the seventeen percent he considered
to be the weakest student teachers with whom he had worked during that
particular year.
After the names of these people were listed, a card bearing all
pertinent data was prepared in the student teaching office by a super
visor assigned to do this task.

While the individual doing the followup

study changed from time to time, the format and forms remained constant
through 1968.
21
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When the basic identifying and locating information had been
assembled, a questionnaire was prepared.

Administrators functioning as

the immediate supervisory officer of those teacher graduates identified
for the study were asked to complete the questionnaire following the
individual teacher's first year of employment.
as low, average or high in eight areas:
Cooperation,

Each teacher was rated

(1) Results in teaching, (2)

(3) Professional qualities, (4) Personal qualities, (5)

Command of subject matter, (6) Communication skills, (7) Classroom con
trol, (8) How would you rate this teacher in comparison with all of the
first year teachers with whom you have worked (See Appendix A ) .

The

first seven items were taken from the final evaluation form (See Appen
dix B) that was completed for each student teacher by the college super
visor.

Several other inquiries not utilized in this study were also

contained in the questionnaire:
teacher's strong points?
weak points?

What do you consider to be this teacher's

Did your school system offer this teacher a contract

for the next year?
tem next year?

"What do you consider to be the

Will this teacher be teaching in your school sys

If not what will he or she be doing?

What do you pre

dict will be the future success of this person as a teacher?"
Appendix A ) .

(See

While the aforementioned items did not lend themselves

to tabulation, pertinent comments by the administrator-rater were
utilized to further illuminate otherwise obscure areas.

Returns were

tabulated each year and filed for future reference after the findings
were communicated to the supervisors.
The questionnaire used during the fifth year of teaching for
the individuals involved in the study was changed only slightly (See
Appendix C ) .

Instead of "How would you rate this teacher in comparison
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with all of the first year teachers with whom you have worked? (See Appen
dix A) the wording was changed to read:

"How would you rate this teacher

in comparison with all other teachers with whom you have worked?" (See
Appendix C ) .

One additional item, "How many graduate credits has this

person completed?" was added to the followup questionnaire (See Appendix
C).
An arbitrary numerical value was assigned to each of the three
categories of low, average, and high (See Appendix B).

Those responses

falling in the first or lowest division were given a value of one.
Those lying between low and average were rated as two while the average
group was classified as three.

Responses between the average and high

were assigned a value of four while those in the top or highest bracket
were designated as. five.

This arrangement made it relatively simple to

tabulate the results.

Investigation of the Final Evaluations of
Five Year Study Teachers
Again utilizing the supervisors' identification of the strongest
(N=166) and weakest (N=192) student teachers, the final evaluation files
of these individuals were pulled.

The numbers indicated represent a com

posite because the number of student teachers assigned to a given super
visor during any quarter varied.

These records covered the entire period

of 1963-1968 which also correlated with the first five year followup time
period.

Xerox copies of these records were made and all identifying marks

were eradicated.
This portion of the study was a compilation of college supervisor
comments contained on the Final Evaluation, Report of Student Teaching
(See Appendix B ) .

The first part of this form was identical to the
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questionnaire (Appendix A) that was used in the Five Year Study.

A second

part of this final evaluation form allowed the supervisor to expand sub
jectively on his evaluation of the student teacher.

Of the five questions

contained in the bottom portion of the form, only the second, third and
fourth questions were utilized:

"What are the candidate's strong points?

What are the candidate's weak points?

Additional Comments."

(See Appen

dix B) .
After separating the top and bottom seventeen percent into two
groups, systematic reading and listing of comments was undertaken by the
writer.

Using the top group first, all comments in the category "strong

points" were recorded.
under one heading.

Where possible similar comments were combined

Following the same procedure the section called

candidate's "weak points" was considered.
Comments," was used where applicable.

The section, "Additional

Identical methodology was employed

for the bottom seventeen percent group.

Investigation of Case Histories of Unsuccessful
Student Teachers
One hundred thirty nine student teachers were unsuccessful at
Saint Cloud State College during the period of time covered between
1961 and 1968.

From this total number, thirty-three representative

sets of case history records of unsuccessful student teachers from the
School of Education were selected for inclusion in this study.
selection was based upon three criteria:

The

(1) completeness, (2) repre

sentation of types of removal procedures, and (3) the degree of
involvement within the removal action (See Appendix D ) .

These records

were subjected to basically the same kind of treatment as were the top
and bottom groups of successful student teachers.

Careful, systematic
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reading by the writer of the final reports on the unsuccessful student
teachers divided comments into negative and positive groups.

Where it

was possible to do so, these comments were combined under one heading.

Sixteen Personality Factor Scale
The 16 P.F. which was developed primarily to test normal adults
through factor analysis-*- was administered to all student teachers who
were placed in an assignment by Saint Cloud State College during the
spring quarter, 1970.

This paper and pencil questionnaire measured

sixteen traits in terms of polar opposites such as reserved versus
outgoing (See Appendix E).

Results produced by the questionnaire were

measured in terms of sten scores.

The lowest score in any trait cate

gory was (1) one while the highest in the same category was (10) ten.
Resulting scores for each student teacher were placed in tabular form
for ease of use.
At the halfway point during the quarter, the sixth week, or at
a time thereafter when the supervisor felt that he had had ample time
to develop an understanding of his student teachers, he was asked to
rate each of them.

Using the same sten score scale as was used in the

16 ?.?. for the entire group of 207, he rated each of the student
teachers under his supervision (See Appendix F ) .
Of the 207 student teachers involved in this part of the study,
194 were successful in their student teaching assignment.

Thirteen

were unsuccessful in their student teaching experience.

-*-R. B. Cattell, D. R. Saunders, and G. Stice, Sixteen Personality
Factor Handbook, Institute for Personality and Ability Testing (Champaign,
Illinois, 1957).
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A non-related "t" test was applied to this data to test the
hypothesis that there is no difference between the unsuccessful and the
successful student teachers.
direction was hypothesized.

A two-tailed test was utilized since no
The .05 level was established as the crite

rion of statistical significance.

CHAPTER IV

PRESENTATION OF THE FINDINGS

All of the data gathered from The Five Year Followup Study, The
Records of the Unsuccessful Student Teachers, and Cattell's Sixteen Per
sonality Factor Scale was placed in the various tables that follow.
This arrangement provided for ease of handling and reading.

Five Year Followup Study
The ratings contained on the initial teaching year questionnaire
(Appendix A) and those on the followup questionnaire (Appendix C) were
placed in tabular form.
top seventeen percent.

Table 1 contains the tabulated results for the
Gains were shown in all eight categories.

"Classroom Control" with an advance of .60 displayed the greatest
change; .46 was reported for "Results in Teaching";

.42 gain in "Com

mand of Subject Matter" was third in amount of increase for the five
year period; .33 increase in "Professional Qualities" was closely fol
lowed by .29 gain in "Communication Skills"; .21 advance in "Personal
Qualities" was followed by .07 increase in "Cooperation" which was the
last category and also the one displaying the least gain.

It should

be noted that while a .07 increase in "Cooperation" was small, the
-y*cr ffijurre of 4.71 was the highest reported.

As an added

area of interest the categories "Compared to other first year teachers"
and "Compared to other teachers with whom you have worked" were paired
27
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TABLE 1
TABULATED SCORES REFLECTING AVERAGE NUMERICAL RATINGS FOR THE TOP
SEVENTEEN PERCENT TEACHERS INVOLVED IN THE FIVE YEAR FOLLOWUP
STUDY N=166

Initial
Year

Fifth
Year

Difference between
the first and fifth
years +plus or
- minus

Categories

1963

1964

1965

1966

1967

1968

Results in
Teaching

4.18

4.18

4.40

4.30

4.30

4.64

+ .46

Cooperation

4.71

4.77

4.79

4.73

4.61

4.78

+ .07

Professional
Qualities

4.50

4.54

4.66

4.61

4.63

4.71

+ .21

Command of
Subj ect
Matter

4.29

4.27

4.36

4.30

4.47

4.71

+ .42

Communicastion
Skills

4.29

4.36

4.32

4.27

4.20

4.58

+ .29

Classroom
Control

4.08

4.09

4.32

4.38

4.14

4.68

+ .60

Compared to
other First
Year Teachers

4.53

4.41

4.40

4.33

4.08

4.50

- .03

4.31

+ .34

Compared to
other Teachers
with whom you
have worked

AVERAGE

4.39

4.35

4.48

4.41

4.35
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as opposites in the followup study.
small, of .03.

This resulted in a decrease, however

The overall average for all of the categories in Table 1

was a gain of .34.

Generally Table 1 indicates a steady improvement in

all the categories during the five years covered by the Five Year
Followup Study.
"Classroom Control" which had the lowest initial year rating was
followed by "Results in Teaching" with the next lowest rating.

It also

showed the greatest increase which was reflected in a pronounced increase
in "Results in Teaching."

"Command of Subject Matter" and "Communication

Skills" showed the third lowest rating on the initial year questionnaire.
Again the gains mirrored in those two areas seemed to be related to
"Results in Teaching."
On the initial year questionnaire (Appendix B) the administratorrater was asked to respond to:

"What do you predict will be the future

success of this person as a teacher?"
ous students follow:

Some of those responses for vari

Mr. George Petty responded with "excellent."

Harold Goudem expanded a bit when he stated:
better than average success."

"Should have been much

R. A. J. Hallen replied:

"Evaluation

reports indicate that________ shows potential of becoming an outstand
ing teacher."

Martin D. Mates responded:

Manley replied:
average teacher.

"Outstanding."

"Gradual development and growth to become an above
It appears unlikely now that________ will mature

rapidly into a superior or outstanding teacher."
stated:

Harold C.

William A. Davis

"I predict that________ will develop into a master teacher."

Garth Lappin responded in an equally expansive vein:

"Great promise

as a teacher— he has the ability to motivate students through his
enthusiasm, initiative and knowledge of subject matter."

Kermit L.
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Eastman offered a lengthy response:
beginning teacher.

"________ has never appeared to be a

She is exceptional now as a beginning teacher.

She

will compare at the same level with, as she gains experience, other
experienced teachers.
ten per cent.

As a beginner I would say that she is in the top

With her abilities, as demonstrated, and her attitude,

success is assured."

Administrator-raters did not know how the teachers

were classified in the Five Year Followup Study in either the initial
year or the followup year.
The same question:

"What do you predict will be the future suc

cess of this person as a teacher?" was used on the followup questionnaire
(Appendix D) in the Five Year Followup Study.
the above question were as follows:
good."

Martin Matson answered:

Some of the responses to

George E. Petty replied:

"Very

"Outstanding future in education.

eventually make a fine school administrator."

Will

Kermit L. Eastman replied:

"She came to us extremely well prepared— she will be superior and con
tinue to grow."
average."

0. L. Kolander stated simply:

"Not known— probably

Ben H. Dristol responded with one word:

Leonard C. Malo expanded a bit with:

"He will continue to be success

ful but probably not a superior teacher."
"Excellent success."

"Excellent."

Harold C. Manley responded:

Based upon the tabulated results and administrator-

rater comments the research seemed to indicate contained gain and success
in teaching for the top seventeen percent teachers.
Table 2 which contained the tabulated results for the bottom
seventeen percent teachers involved in the Five Year Followup Study,
revealed several interesting items.

The ratings in all of the cate

gories in the initial, fifth and intervening years were lower than
those in the top seventeen percent teacher ratings.

The lowest of the
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initial ratings fell in the category "Communication Skills."
the figure was 2.93.

At the terminal end the figure was 3.86 which

indicated a gain of .93.
the categories.
at .40.

Initially

This was the highest gain achieved in any of

"Results in Teaching" evidenced the next highest gain

A .31 increase in "Professional Qualities" was followed by

"Cooperation" which showed a gain of .19.

"Classroom Control" with a

.16 gain and "Command of Subject Matter" with an increase of .12 were
the last categories showing improvement.

"Personal Qualities" which

had the greatest initial rating showed a loss of .18.
gories:

Using the cate

"Compared to other first year teachers" and "Compared to

other teachers with whom you have worked" as paired opposites in the
followup study there was an indicated gain of .15.

The overall aver

age for all of the categories in Table 2 was a gain of .26.

Comparing

Table 1 and Table 2 figures, a gain was indicated on both; however,
the increase reflected in Table 2 was less than that shown in Table 1.
Such a marked decreased as reflected in "Personal Qualities" minus .18
left cause for speculation.
Utilizing the administrator-rater comments on the question:
"What do you predict will be the future success of this person as a
teacher?" (Appendix B) the following items describing various students
presented themselves:

George Petty responded:

more explanatory, Myron H. Reyher replied:
above average teacher.
W. J. Kessler stated:
should be successful."
age plus."

"Very good."

A bit

"Will develop into an

________ has done well for his first year."
"If she is able to master disciplines she
Bernard A. Larson reacted:

Carl N. Bye wrote:

"Average to aver

"She may improve some in her second

year and she will probably be better than an average teacher."

Clair
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TABLE 2
TABULATED SCORES REFLECTING AVERAGE NUMERICAL RATINGS FOR THE BOTTOM
SEVENTEEN PERCENT TEACHERS INVOLVED IN THE FIVE YEAR FOLLOWUP
STUDY N=192

Initial
Year

Fifth
Year

Categories

1963

1964

1965

1966

1967

1968

Difference between
the first and fifth
years +plus or
- minus

Results in
Teaching

3.17

3.63

3.60

3.24

3.57

3.57

+ .40

Cooperation

4.24

4.18

4.47

3.93

4.30

4.43

+ .19

Professional
Qualities

3.83

4.00

3.93

3.43

4.04

4.14

+ .31

Personal
Qualities

4.31

4.00

3.87

3.71

3.96

4.13

- .18

Command of
Subject
Matter

3.66

3.68

3.87

3.28

3.53

3.78

+ .12

Communication
Skills

2.93

3.60

3.73

3.32

3.47

3.86

+ .93

Classroom
Control

3.62

■3.48

3.60

3.43

3.06

3.78

+ .16

3.32

+ .15

3.88

+ .26

Compared to
Other First
Year Teachers
With Whom You
Have Worked

AVERAGE

3.62

3.66

3.85

3.45

3.67

.
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Bartook was more expansive:

"With a little work on student teacher rela

tionships and a bit more organization of subject matter he is going to
be a first rate teacher."

Using other insights of a different sort,

John G. Borgarding wrote:

"I don't believe she really wants to be a

teacher, would sooner be a housewife, probably will drop from teaching
when financially able."

Ralph L. McCarthy responded:

high if he takes care of details."
pect.

C. J. Moe wrote:

We are pleased with her work."

Eugene W. Pitra responded:

"Could be very
"Excellent pros

In somewhat the same vein

"I feel with experience she can develop

into an outstanding teacher if she continues to follow her present
enthusiastic approach."
R. M. Rockwell stated very simply:

"Questionable."

the same approach the responses to the question:

Following

"What do you predict

will be the future success of this person as a teacher?" (Appendix D)
were considered:

George Petty replied:

Murry was equally terse with:

"Very good" while Helen M.

"Excellent."

H. L. Mckay wrote:

predict he will become an even better teacher."
replied:

"Excellent."

R. J. Mewaldt stated:

be better than average— at best."
"Continued growth and success."

K. D. Pedersen
"Probably will never

Robert J. Throckmorton commented:
J. M. Maggard observed:

rects some personal habits, will be a strong teacher."
Murtaugh responded:
stated:

"We look for continued success."

"She should not teach primary."

cessful."

"I

"If he cor
Leonard P.

E. P. Neibauer

C. J. Moe wrote:

"Very suc

William Grandjean's response was different when he stated:

"Don't believe I'm qualified to predict future success."
The results of the questionnaires involving both the top seven
teen percent and the bottom seventeen percent student teachers presented
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three possible conjectures.

(1) The selection done through the initial

entrance procedure into teacher education seemed to be reflected in stu
dent teaching success.

(2) The college supervisors' ability to differ

entiate between the top and bottom groups of student teachers was cor
roborated by the administrators who responded to the original and the
followup questionnaires.

(3) Future success seemed to be enhanced or

limited by the same factors that classified the student teachers into
the top seventeen percent and the bottom seventeen percent originally.

Investigation of the Final Evaluations on The
Five Year Study Teachers

The sifting process that was used in compiling the supervisor's
remarks on the final evaluation:

"Report on Student Teacher" (Appendix

C) resulted in a list of thirty one repeatedly listed comments for the
top seventeen percent in the category:
points?" (See Appendix B).
called:

"What are the candidate's strong

Following the same procedure the section

"What are the candidate's weak points?" was considered

(Appendix C).

Thirteen often repeated phrases resulted.

methodology was employed for the bottom seventeen percent.
six statements were identified in the category:
Nineteen statements came to light in the:

Identical
Twenty-

"Strong points."

"Weak points" category.

Table 3 brought the positive comments for both the top and bot
tom seventeen percent teachers into focus in terms of frequency of
appearance and rank.
Rank order of the first ten positive comments (See Table 3)
contained a consistency even though they did not have the same rank
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TABLE 3
COMPILATION OF COLLEGE SUPERVISORS' POSITIVE COMMENTS INCLUDED
ON THE FINAL EVALUATION REPORT THAT BECAME A PART OF EACH
STUDENT'S CREDENTIAL FILE

Top 17%
N=166
Supervisor's Comments
Rapport with students
Organization, Lesson planning
Rapport with faculty
Concern, awareness, understanding
of students and their need
Variety of techniques and
materials employed
Enthusiasm
Neat, attractive, well-groomed
appearance
Self-confidence, poise
Maturity-emotional stability
Acceptance of criticism and advice
Classroom control
Pleasing personality
Cooperation
Enthusiasm for and a strong desire
to teach
Dependability - conscientiousness
Creativity - originality
Initiative
Responsibility
Flexibility
Communication skills
Professional attitude
Resourcefulness
Relaxed classroom atmosphere
Ambition
Energetic, healthy
Knowledge of learning principles
Likes, accepts children
Sense of humor
Efficiency
Good voice quality
High moral character

Bottom 17%
N==192

Rank

Frequency

1
2

121

3

105
95

Rank
2.5
4

Frequency

86

6

78
65

4.5

87

1

105

6

78
75

7
9

61
54

57
56
52
49
49
45
42

5

77

19
2.5
14

22
86

7

8
9

10
11.5
11.5
13
14
15
16.5
16.5
18
19

20
21
22
23
24
26
26
26
28
29
30

38
34
34
31
30
29
27

11
10
12

33
44
51

13
18
16
25
17
23

40
35
25
27
7
26
9

22

12

20.5
15

13
30

21
17
16
14
14
14

8

12
11
9
20.5

22.6

13
3

36
in the top and bottom seventeen percent.

Eight of the top ten categories

were shared by the two groups:
(1) Concern, awareness, understanding of students
and their needs.
(2) Organization and lesson planning.
(3) Rapport with students.
(4) Rapport with faculty.
(5) Command of subject matter.
(6) Variety of techniques and materials employed.
(7) Enthusiasm
(8) Neat, attractive, well-groomed appearance.
(See Table 3)
The top seventeen percent also included:

(1) Self confidence, poise,

(2) "Maturity-emotional stability" (See Table 3).

There were two addi

tional items included in the bottom seventeen percent:
(2) Acceptance of criticism and advice (See Table 3).

(1) Cooperation,
Six items were

included in the top seventeen percent that were not mentioned in the
bottom seventeen percent:

(1) Knowledge of learning principles,

(2)

Likes, accepts children, (3) Sense of humor, (4) Efficiency, (5) Pro
fessional attitude, (6) Self confidence and poise (See Table 3).
bottom seventeen percent included:
High moral character.

The

(1) Good voice quality, and (2)

Neither of these two was mentioned in the top

seventeen percent (See Table 3).
All comments contained in the section, "Candidate’s weak
points," (See Appendix C) were included even though there was nothing
inherently negative about them (See Table 3).

The two categories that
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evidenced the greatest frequency for the top seventeen percent were as
follows:
rience.

(1) None, (2) Existing weaknesses to be overcome through expe
Rank positions three and four in the top seventeen percent were

occupied by the categories:

(1) Voice problems - projection inflection,

pitch, (2) Lacks effectiveness in isolated areas.
In the bottom seventeen percent (See Table 4) the first two cate
gories were as follows:
classroom control.

(1) Lack of enthusiasm, (2) Poor, inconsistent

The next two categories for the bottom seventeen per

cent actually were tied at the 3.5 rank.
lows:

These categories were as fol

(1) Lack of communication skills, (2) Lack in confidence, poise,

self-assurance.

Only seven of the negative categories were shared by

both the top seventeen and the bottom seventeen percent (See Table 4).
The numerical relationship (frequency) was generally low.
Those categories which were shared by both groups were as fol
lows :
(1) Lack in confidence, poise, self assurance.
(2) Voice problems - projection, inflection, pitch.
(3) Poor subject matter background.
(4) Lacks organization, preparation, planning.
(5) Lacks understanding and awareness of students.
(6) Lacks variety in techniques and materials.
(7) Lacks forcefulness (See Table 4).
With the exception of the last category "Lacks forcefulness" the bottom
seventeen percent had the highest number of responses in the shared
categories (See Table 4).

With the except of the category "Voice

problems - projection, inflection, pitch" the top seventeen percent had
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TABLE 4
COMPILATION OF COLLEGE SUPERVISORS’ NEGATIVE COMMENTS INCLUDED
ON THE FINAL EVALUATION REPORT THAT BECAME A PART OF EACH
STUDENT'S CREDENTIAL FILE

Bottom 17%
N=192

Top 17%
N=166
Supervisors' Comments
None
Lack of enthusiasm
Poor, inconsistent classroom
control
Lack in communication skills
Lack in confidence, poise,
self-assurance
Existing weakness to be overcome
through experience
Voice problems - projecting,
inflection, pitch
Poor subject matter background
Lacks organization, preparation,
planning
Lacks understanding - awareness
of all of students
Lacks variety in techniques and
materials
Lacks effectiveness in isolated
areas
Difficulty in guiding activities
Lacks initiative
Displays negative attitude
toward children
Lacks forcefulness
Displays offensive mannerisms
Lacks energy
Uncommitted to profession
Immature
Inflexible
Poor rapport with faculty
Tense
Tardiness
Lacks sense of humor

Rank

1

7.5

Frequency

Rank

Frequency

54

8

T
X

48

2

45
41
41

3.5
3.5

2

41

3

5

6

24
13

6

35
32

12

1

7

25

10

4

8

24

8

9

22

10.5
10.5

17
17

12

12
10

.

7.5
4

5

20

16

9

5

12
12

1
1

13
14
15
16
18
18

7

6
5
4
4

'
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fewer than 20 responses in the shared category.

In this case, the top

seventeen percent had 24 responses while the bottom seventeen percent
had 35 responses.

In all categories except the category, "Lacks force

fulness," the bottom seventeen percent had in excess of 20 responses.
Here the bottom seventeen percent reported 10 replies while the top
seventeen percent reported 16.

The top seventeen percent displayed

its greatest strength in the shared category "Lacks organization,
preparation, planning" where it had 1 response.

"Lack in confidence,

poise, self assurance" was the category where the bottom seventeen
percent showed the least strength in the shared groups.
41 responses in this group.

There were

Even in the categories where human devel

opment and acquisition of techniques were factors, the top seventeen
percent displayed greater strength.

The depth displayed by the top

seventeen percent in areas of organization, understanding of student,
confidence, and variety might offset the need for voice projection
and forcefulness which were their weaker areas.

Investigation of the Case Histories of Unsuccessful
of Student Teachers
The investigation of the case histories of unsuccessful student
teachers resulted in two tables of ranked frequency comments.
contained fourteen positive generalized comments.
twenty-four negative, generalized comments.

Table 5

Table 6 contained

Although the wording was

not exact, comparatively speaking, the categories or generalizations
on both the successful (Tables 3 and 4) and unsuccessful (Tables 5 and

6) were the same.

When the highest ranking categories on the Final

Case Report for the unsuccessful student teachers (See Table 6) was
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TABLE 5
FREQUENCY AND RANK COMPILATION OF THE COLLEGE SUPERVISORS'
POSITIVE COMMENTS CONTAINED IN THE FINAL CASE REPORT FOR
UNSUCCESSFUL (N=33) STUDENT TEACHERS

Supervisor's Comments

Rank

Frequency

Neat attractive, well-groomed appearance

1

7

Concerned, tried hard, conscience

2

6

Desire to succeed as a teacher

3

4

Cooperative

5.3

3

Rapport with Faculty

5.3

3

Subject matter background adequate

5.3

3

Identifies with students

8.75

2

Pleasing Personality

8.75

2

Rapport with students outside the classroom

8.75

2

Works well with individuals

8.75

2

Accurate self-evaluation

12.5

1

Organization, planning preparation

12.5

1

Patient

12.5

1

Punctual

12.5

1
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TABLE 6
FREQUENCY AND RANK COMPILATION OF COLLEGE SUPERVISORS'
NEGATIVE COMMENTS CONTAINED IN THE FINAL CASE REPORT
FOR UNSUCCESSFUL (N=33) STUDENT TEACHERS

Supervisor's Comments

Personality defects
Communication problems
Lacks organization, preparation, planning
Subject matter background lacking
Poor classroom control
Unable to meet the needs of students
Lacks leadership, responsibility, reluctant
to accept teacher role
Lacks initiative
Negative reaction to criticism, advice
Lacks enthusiasm
Unable to motivate students - poor
questioning techniques
Lacks creativity, imagination, originality
Knowledge of learning objectives and
principles
Lacks ambition, non-conscientious
Poor, inaccurate self-evaluation
Identifies too closely with students
Lacks commitment to profession
Careless
Defensive about performance
Health problems
Moral problems
Uncooperative
Wastes time
Personal problems

Rank

Frequency

1
2

30
26

3
4
5.5
5.5

22

7

14
13

8
9

10

16
15
15

12
10

11

9

12.5

8

12.5
14.5
14.5
16.5
16.5

8

20
20
20
20
20

5
5
4
4
3
3
3
3
3

23.5
23.5

1
1
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compared to the Final Evaluation Report on Student Teaching for the top
and bottom seventeen percent of the successful student teachers (see
Table 3) the following similarities were evidenced.

Frequency for the

category, "Enthusiasm," on Table 3 was seventy-five for the top seven
teen percent and fifty-four for the bottom seventeen percent.

"Lack of

enthusiasm" ranked number one on Table 4 for the bottom seventeen per
cent.

It received no rating for the top seventeen percent on the same

table.

Taking the same category over to the unsuccessful student

teacher (See Table 6), it ranked tenth with a frequency of ten.

The

frequency of positive comments beginning with the top seventeen percent
decreased steadily until the swing was to the negative in the same cate
gory involving the unsuccessful student teacher.
It appeared as though much of the supervisor's own training and
experience was reflected in the comments placed on record.

For example:

"Rapport with students" was ranked as number one in the top seventeen
percent (See Table 2).
(See Table 2).

It ranked 2.5 in the bottom seventeen percent

"Organization and lesson planning" received heavy empha

sis in the top seventeen percent where it occuped second position (See
Table 3).

In the bottom seventeen percent it ranked number four (See

Table 3).

Number one in the bottom seventeen percent was:

"Concern,

awareness, understanding of students and their needs" (See Table 3).
It seemed that externals, such as evidence of planning on paper, had
a decided effect.
Further analysis through comparison of the five highest ranking
negative comments in their positive counterparts emphasized the wide gap
between the unsuccessful and the successful student teachers (See Table
7).

Out of a total of thirty-three unsuccessful student teachers,

TABLE 7
A COMPARISON BETWEEN THE FIRST FIVE NEGATIVE TRAITS CONTAINED IN TABLE 6
AND THEIR POSITIVE COUNTERPARTS CONTAINED IN TABLE 3

Table 3

' Table 6

Negative Comments
Personality defects
Communication problems
Lacks organization,
preparation, planning
Subject matter
background lacking
Poor classroom control
Unable to meet the
needs of students

Rank
1

N=33
Frequency

2

30
26

3

22

4
5.5

16
15

5.5

15

.

Positive Comments
Pleasing personality
Communication skills
Organization, lesson
planning
Command of subject
matter
Concern, awareness,
understanding of
students and their
needs

Top 17% N=166
Rank Frequency

Bottom 17% N=192
Rank Frequency

21

45
27

11
23

44
9

2

105

4

78

4.5

87

8

57

4.5

87

1

105

13
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thirty had "Personality defects."
twenty-six of the student teachers.

"Communications" presented problems for
A "Lack of organization, preparation

and planning" was displayed by twenty-two.
lacking" caused difficulties for sixteen.

"Subject matter background
While the final two categories

are listed separately, there might be a strong underlying connection.
These last two categories, "Poor classroom control" and "Unable to meet
the needs of students" were tied at fifteen responses each.
A final observation revealed that only three categories:

(1)

"Subject matter background adequate," (2) "Pleasing personality," (3)
"Organization, planning, preparation," were shared by the successful
and unsuccessful student teachers.

The number of times that these

positive comments appeared on the college supervisors' final reports
for unsuccessful student teachers was very low (See Table 5).

Sixteen Personality Factor Scale
Visual examination and comparison of the average scores for the
supervisor assigned scores and those obtained on the 16 P.F. indicated
rather remarkable agreement (See Appendix F ) .

The reporting in both

instances was done on a sten scale (See Appendix G ) . Average for this
scale was considered to be five and six.
figures indicated drift from the average.

Scores above or below these
In none of the trait factors

was the drift from the average more than one sten.

This indicated that

there was some basic agreement between what the 16 P.F. measured in
terms of student response and what the college supervisor measured in
terms of his evaluation of the student teacher.
After positing the null hypothesis, there is no difference
between means of the unsuccessful student teachers and the successful
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student teachers as indicated by the scores for the different trait fac
tors (See Appendix G) on the 16 P.F., the "t" test was applied.

The

results of this statistical technique are contained in Table 8 .

This

table lists the sixteen traits contained in the 16 P.F. as polar opposites
as well as the value of "t" and levels of significance.

Rejection or

acceptance of the null hypothesis for each of the traits is also indi
cated on Table 8 .
There were three trait factors where the null hypothesis was
rejected.

The null hypothesis was rejected at the .05 level for trait

factor (E) Humble - versus - Assertive (See Table 8).

The null hypoth

esis was rejected at the .01 level for trait factor (L) Trusting versus - Suspicious, and trait factor (0) Self-assured - versus Apprehensive (See Table 8).

The positive end of these polar opposite

traits especially traits (L) Trusting - versus - Suspicious, and (0)
Self-assured - versus - Apprehensive (See Table 8) appear to be strong
influences in promoting openness in the classroom.
When comparing the trait factors that differentiated between
the successful and the unsuccessful student teachers with the negative
comments listed on Table 6 for unsuccessful student teachers, there
were a number of striking similarities.

Table 6 ranked "Personality

defects" as number one out of a total of twenty-four negative comments.
Recalling that the 16 P.F. dealt specifically with personality factors
the comparison seemed to lend validity to the supervisors' comments on
the Final Case Report (See Appendix D ) .

In addition to the foregoing

there appeared to be further relationship between "Lacks leadership,
responsibility, reluctant to accept teacher role" and "Lacks initiative"
which were ranked 7 and 8 respectively on Table 6 and trait factor (E)

TABLE 8
RESULTS OF THE "t" TEST ON THE MEANS OF THE SCORES OBTAINED BY STUDENT TEACHERS
ON THE 16 P.F.

Factor

Description

Value of
"t"*

Successful Unsuccessful

X1

X2

Ho

A
B
C
E

Reserved - versus - outgoing
Less intelligent - versus - more intelligent
Affected by feelings - versus - emotionally stable
Humble - versus - assertive

.8317
1.193
.334
2.017

5.59
6.89
5.97
5.76

5.15
6.23
6.15
6.92

Accepted
Accepted
Accepted
Rejected at
.05 level

F
G
H
I
L

Sober - versus - Happy go lucky
Expedient - versus - conscientious
Shy - versus - Venturesome
Tough-Minded - versus - Tender-Minded
Trusting - versus - Suspicious

.556
1.174
1.376
.9016
3.769

6.12
5.31
6.06
6.53
4.85

5.85
4.69
5.23
7.08
7.08

Accepted
Accepted
Accepted
Accepted
Rejected at
.01 level

M
N

0

Practical - versus - Imaginative
Forthright - versus - Shrewd
Self Assured - versus - Apprehensive

.1436
.3390
2.734

6.38
4.27
4.27

6.46
4.38
5.85

Qi
Q2
Q3
Q4

Conservative - versus - experimenting
Group Dependent - versus - Self sufficient
Undisciplined self conflict - versus - controlled
Relaxed - versus - Tense

.5076

5.36
5.45
6.64

5.69
5.38
6.38

6.02

6.00

Accepted
Accepted
Rejected at
.01 level
Accepted
Accepted
Accepted
Accepted

.0121
.4602
.0367

*Value of "t" for significance occurs beyond 1.972 at the .05 level and beyond 2.601 at the .01 level.
There were 200 degrees of freedom.
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Humble - versus - Assertive, and trait factor (0) Self-assured - versus
Apprehensive (See Table 8) on the 16 P.F.

Further study revealed that

within the first ten ranked comments (See Table 6) several additional
items related to the trait factors where the null hypothesis was
rejected.

These items were as follows:

"Poor classroom control,"

"Negative reaction to criticism, advice" and "Lacks enthusiasm."
Caution must be exercised in drawing firm, fast conclusions.

Signifi

cance, especially at the .01 level, lends confidence to the idea that
there was validity in the supervisors' comments as related to success
ful and unsuccessful student teachers.
It seemed advisable to utilize the 16 P.F. with those seeking
admission to teacher education.

Further work in identifying the traits

which placed limitations on student teacher performance at an earlier
stage would provide an opportunity for corrective measures to be taken.
Corrective action could go in two possible directions:

(1) elimination

of the candidate, and (2) course work and counseling which would allow
the candidate to overcome his limitations.

CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

A preliminary assumption was that unsuccessful student teaching
experiences were a proper concern for an institution that produced a
large number of teachers.

The isolation of possible causes related to

unsuccessful student teaching experiences and incorporating them into
the selection process for identifying candidates for teacher education
had been suggested by the writer's School of Education Dean and other
concerned educators.

The problems for investigation in this study were

to inquire into the causes, possible personality factors, that made stu
dent teachers ineffective in their student teaching experiences.

Also,

could any of the selection criteria be used to identify the potentially
unsuccessful student teacher?

Methods of Investigation Used
Several techniques were utilized in this study.

The records

and evaluations of both successful and unsuccessful student teachers
who had been assigned to a student teaching center were used.

The

second technique was the administration of a personality test to all
student teachers who were given assignments during the spring quarter,
1970.

A comparison was made between the results of this test and the

findings that resulted from the study of records and evaluations.
Finally, the available, pertinent professional writings were carefully
48
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surveyed and researched to determine the current thinking regarding the
subj ect.

Findings
Each of the separate investigatory approaches used in this study
offered some answers and insights into the general questions stated in
this study.

Pertinent Professional Writings
1.

Selection of individuals for teacher preparation was con

sidered of utmost importance.

The influence of teachers on pupils was

believed to be second, only, to that of parents and the home.
2.

Suggested selection criteria included:

intelligence, well-

rounded, secure personality that could communicate freely, academic
achievement, and physical strength as well as physical and mental
stability.
3.

Personality testing instruments were thought to be valuable

in helping identify desirable traits for many occupations.

In this

50
2.

Those student teachers who were considered to be the least

successful, bottom seventeen percent, and were followed into the field
for further study were ranked as only slightly above the average first
year teacher by their administrative officers.

This ranking indicated

a slight upward swing for a time but leveled off considerably in the
five years covered by the study.
3.

Successful student teachers as evaluated by their super

visors showed their greatest strengths, generally, in those areas where
there was need for interrelationships with other people.

While subject

matter was of a relatively high ranking, it was not number one in either
of the successful groups followed into the field.
4.

The bottom seventeen percent group of successful student

teachers accumulated a much higher frequency of negative comments on
their Final Evaluations Reports than did the top seventeen percent.
These negative comments generally grouped in those areas demanding the
greatest amount of interrelationships with other people.
5.

The positive comments contained on the Final Case Reports

for the unsuccessful student teachers were few in number.

These com

ments referred to dress and appearance as well as desire for personal
ego and success.

6.

In the unsuccessful group of student teachers the negative

comments were placed overwhelmingly in those areas demanding interper
sonal relationships. _ Comparing this group with the top seventeen per
cent and the bottom seventeen percent indicated that there was a complete
reversal in emphasis.
7.

Beginning with the top seventeen percent of successful stu

dent teachers and continuing through the bottom seventeen percent into
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the unsuccessful group the decline in positive comments was steady and
consistent.

The increase in negative comments was equally steady and

consistent until the emphasis was on the negative comments in the unsuc
cessful group of student teachers.

8.

Rejection of the null hypothesis for the Factors (E) Humble -

versus - Assertive at the .05 level; (L) Trusting - versus - Suspicious,
and (0) Self assured - versus - apprehensive at the .01 level indicated
substantiation of the supervisors' evaluations and ratings for student
teachers who were unsuccessful in their assignments.

Personality fac

tors were listed as the number one cause for failure by the supervisors.

Conclusions
Several conclusions appeared evident from this study.
1.

Selection was considered to be of paramount concern if prep

aration was to result in the kind of teacher considered desirable.
2.

Selection criteria should include the following:

personality

factors; communication ability, both spoken and written; physical and
mental health; emotional stability; as well as academic ability and
achievement.
3.

Preparation of teachers was a two-fold process involving

sound pedagogical basis and guided laboratory experience.
4.

Unsuccessful student teachers displayed deficiencies in com

munication ability, planning and organizational ability along with person
ality inadequacies that limited them in their relationships with other
people.

52

Recommendations
Based upon the findings in this study the following recommenda
tions were made:
1.

The use of written communication ability determining proce

dures should be employed as an initial step in selecting candidates for
teacher education.
2.

A personality testing instrument such as the 16 P.F. should

be employed to help identify defects that could limit the candidate as
a teacher.
3.

A selection board should be constituted to review the can

didate's academic qualifications as well as the results of the person
ality test.

This same group should act as an interviewing body holding

final decision as to admission or rejection of the candidate based upon
all of the available evidence.

It is further suggested that the make-up

of this board should be as follows:
1.

A supervising teacher selected by his peers because of his
interest and ability to work with student teachers.

2.

A college supervisor who had had wide experience and prep
aration.

3.

Selection could be made by the department chairman.

A college professor of education who is active in the field
as well as in the classroom.

Selection should be made by

his peers.
4.

Dean of the School of Education or a representative appointed
by him.

5.

A public school teacher prepared and teaching in the area of
the candidate's specialization.

This would mean elementary
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or secondary preparation.

This selection would be by

the administration and peers in the teacher's school.
To relieve the possibility of over-demand on the time and
energies of the people on the selection board it is further suggested
that a number of such boards be developed and used.

Suggested Research
As a result of the areas investigated in this study these topics
seem worthy of further inquiry:
1.

Research should be carried on to determine if other instru

ments could be employed in checking personality factors.
2.

Additional study might be done to check further on the

usability of the 16 P.F.
3.

Further study might be pursued in developing the effect that

supervisor attitudes has on student teacher's success.
4.

Further study might be considered to determine the effect the

student teaching center location and size has on the successful or unsuc
cessful experience of student teachers.

APPENDIX A

Initial Questionnaire Used in the'Followup Study
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FOLLOW-UP STUDY
STUDENT TEACHING DEPARTMENT
St. Cloud State College
Directions:

We are attempting to determine the teaching success of our
graduates. We would sincerely appreciate your frank and
honest reaction to each item on the following questionnaire.
Please do not show this form to the teacher involved or dis
cuss it with him or her. The information you give us will
be held in strictest confidence. Thank you for your
cooperation.

Teacher

Year of Grad.

Current Date

School System_______________ _______ Grade Level Taught
Subject Areas Taught__________________________________

Results in teaching
Cooperation
Professional Qualities
Personal Qualities
_ Command of Subject Matter
Communication Skills
Classroom Control

Low
Average
High
____________________________________
____________________________________
_________________________________.
___________________________________

What do you consider to be this teacher's strong points?

What do you consider to be this teacher's weak points?

Did your school system offer this teacher a contract for the next school
year? Yes________ No_________
Will this teacher be teaching in your school system next year?
No______

Yes_____

If not, what will he or she be doing?___________________________________

How would you rate this teacher in comparison with all of the first year
teachers with whom you have worked? Low_____Average_____High_____
What do you predict will be the future success of this person as a
teacher?
Signature

Position

Date

APPENDIX B

Report of Student Teaching
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ST. CLOUD STATE COLLEGE - ST. CLOUD, MINN.
Placement Bureau
Report of Student Teaching (1)
Name_________________ __________________________ Quarter___________ 19
School_____________________ City______

Grade Level or Subject_____

Low
Average
High
Results in t e a c h i n g ________________________________________
Cooperation _________ ___________________________________ _________
Professional qualities_________________________________________ .
' Personal qualities
___________________________________________
Command of subject matter__________________________
Communication s k i l l s _________________________________
Classroom control

How long and under what circumstances have you known this person?

What are the candidate's strong points?

What are the candidate's weak points?

Additional Comments:

Probable success as a teacher:

Date
Position

____________________

Signature

APPENDIX C

Fifth Year Followup Questionnaire
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FOLLOW-UP STUDY
STUDENT TEACHING DEPARTMENT
St. Cloud State College
St. Cloud, Minnesota
Directions:

We are attempting to determine the teaching success of our
graduates of 1964. We would sincerely appreciate your frank
and honest reaction to each item on the following question
naire. Please do not show this form to the teacher involved
or discuss it with him or her. The information you give us
will be held in strictest confidence. Thank you for your
cooperation.

Teacher

Year of Grad. 1964 Current Date

School System

Grade Level Taught

Subject Areas Taught
Present Position or Title

Results in Teaching
Cooperation
•
Professional Qualities
Personal Qualities
Command of Subject Matter
Communication Skills
Classroom Control

Low
Average
High
________________________________________
'
_______
. ________________________________________
_____________________________
________________________________________

What do you consider to be this teacher's strong points?

What do you consider to be this teacher's weak points?

Did your school system offer this teacher a -contract for the next school
year? Yes_____ No_____
Will this teacher be teaching in your school system next year? Yes_____
No_____ . If not, what will he or she be doing?__________________________
How would you rate this teacher in comparison with all other teachers with
whom you have worked? Low_____ Average______ High_____
What do you predict will be the future success of this person as a
teacher?
_________________ _________ ___________________
How many graduate credits has this person completed?____________________
Signature

_______________ Position____

Date

APPENDIX D

Case Studies of Unsuccessful Student Teachers
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October 12, 1961

To:
From:

________ Director of Student Teaching

Re:

Conferences held Thursday, October 12 by the building, principal,
supervising teacher, college supervisor and myself to consider
the progress and proper action to take regarding ________ , a
student teacher in the kindergarten of the ________ .

A.

Comments made by participants in the conferences:
1.

During the time that ________ has been working with me I have
not found her to be cooperative.
She has not demonstrated the
ability to plan adequately or to assume the responsibility for
having her plans prepared on time. She has not shown any
originality in her plans, or in working with boys and girls.
Although she has been able to help some individual students,
she is unable to work with the entire group or to know what is
going on in the entire room. She has been agreeable and seem
ingly willing to accept my suggestions; however, she does not
produce. She has been unwilling or unable to assume the necesary responsibility.
She seems to be afraid to be alone with
the students. Although she tries to give the impression that
she is competent by her use of big words, she often uses the
words incorrectly. I do not feel that she is ready for student
teaching at this time. She is unable to deal effectively with
kindergarten boys and girls and I would seriously doubt the
advisability of having her do student teaching at any of the
grade levels at this time. I had originally planned to include
her in some of my parent-teacher conferences; however, I have
found her to be so immature in judgment and so poor in her com
munication skills that I feel it would be unwise for me to
provide this opportunity for her. Today has been the first day
that she has made an honest effort to be prepared. I do not
feel that she would be a safe risk for employment in any school
system. I do not feel that she is adequately prepared academ
ically or social mature enough for student teaching at this time.
Although ________ is a pleasant and well-meaning girl and her

presence has not been detrimental to the classroom, I must con
stantly cover for her mistakes. Her progress is not worth the
time and effort.
2.

Her lesson planning has been inadequate and late. I feel that
she lacks the basic communication skills and background in
general education, as well as the necessary social maturity to
be successful in student teaching at this time. I believe it
would take at least another year of general college work before
she could perform satisfactorily as a student teacher. She is
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unable to control the students or direct worthwhile learning
experiences.
I do not feel that she is ready to profit from
a student teaching experience at this time and have serious
reservations about her ever becoming a teacher.
3.

B.

C.

has been in my office quite often. She seems very im
mature.__She is also weak in her communication skill. On one
occasion she came to my office to let me know that she was sick,
and even though I told her she was excused and should go home,
it was difficult to get her to leave my office. The supervis
ing teacher had already instructed her to go home for the day.
She is the most immature and poorly prepared student teacher
that we have received. We have doubts about her ability to
become a teacher and feel that she is unable to profit from
student teaching at this time.

Agreements reached:
1.

We would not hire this person or could we honestly recommend
her for employment.

2.

We would not want this girl to teach our children.

3.

Her progress has been unsatisfactory.
It is best to remove her
from her student teaching assignment today. We would not give
her an assignment in another class. We doubt if she should be
come a teacher and certainly do not recommend kindergarten.

Action taken:
Following the conferences as indicated above, I held a confer
ence with ________ to inform her of the agreements reached as
listed above. She was instructed to return any materials that
she had belonging to the school and to remove any of her be
longings from the school today. It was recommended that she
return to the college in the next day or two to make an offi
cial withdrawal from the college. She was informed that if
this was not done, she would receive an unsatisfactory as her
mark in student teaching. It was suggested that she have a
conference with her advisor and with either Dr. ________ Or
Dr. ________ in the clinic for the purpose of evaluating her
test scores and to come to some agreement about her future
plans. She also was told that she may return to college classes
during the winter quarter and make application for a spring
quarter teaching assignment which, if granted, would probably be
made in our ________ . However, she was informed that before a
student teaching assignment would be granted, her case would be
referred to the Student Progress Committee for consideration.
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She indicated that she would return to campus on Friday or Mon
day to carry out the official withdrawal from school and to see
her advisor and to talk with someone at the clinic.

Director of Student Teaching

Names of persons involved are available on request.

Copy:

Dr.
Dr. ’
File
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To:

________ , Associate Dean for Teacher Education

From:

________ , Director of Student Teaching

Re:

Conference held Wednesday, April 11 by the building principal,
supervising teacher, college supervisor and myself to consider
the progress and proper action to take regarding ________ , a
student teacher in the fourth grade of the ________ Public
Schools.

A.

Comments made by participants in the conference:
1.

As ________ supervising teacher I have found him to be lacking
in enthusiasm, initiative, ambition and poise. In spite of
the many suggestions that I have given him, he seems to be
unable to plan or to implement his plans effectively. He comes
to conferences with no questions and seemingly gets very little
from a conference. He seems eager to leave at the end of the
day and has indicated through his actions and words that he is
extremely tired before the day is over. He has poor class con
trol; he is unable to work effectively with the total group.
He has limited effectiveness with very small groups only. He
is seemingly unaware of the physical needs of children such as
heating, lighting or need for physical activity. He is forget
ful and needs continual reminding to take care of minor rou
tines. He has poor writing skills, poor voice projection, and
poor expression. Although the children lose interest, he is
seemingly unaware of this. He is unable to relate learning
principles or objectives to his teaching. He has a poor back
ground in subject matter content. He is lacking in leadership
ability; it is necessary that I direct him to do each thing.
He. does not get his work done on time. Because he indicated
that he was very tired, he was relieved of his noon playground
duty in order that he could rest. Although this privilege was
granted him he failed to use his rest period effectively.
In
stead of resting, he would waste his time in the faculty lounge.
Although he was accepted by the students at first, he has lost
their confidence and cooperation. He has been too familiar and
intimate with some individual girls. He has said that although
he would like to be a teacher, he believes that there is too
much work involved. His written plans have been inadequate in
form, content and appearance. He will listen, agree, and occa
sionally make a good suggestion; however, he is unable to relate
theory to practice or to carry out agreed upon plans. I would
rather not have him in my room any more. I feel my efforts are
being wasted with him.
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B.

C.

2.

Other teachers have reported that ________ has been overly
friendly with girls. After his first day in our school system
he came to my office and wanted to know his chances of securing
employment in this school. His conversation seemed to indicate
that he had little respect for a Bachelor of Science degree and.
was perhaps more interested in securing employment than complet
ing the degree. This was a minor situation; however, I feel his
approach and manner at this early date in his student teaching
was not proper., I have observed him in his teaching and in
other activities around school. I have found that he lacks con
trol in class and has a complete lack of enthusiasm for his job
and responsibilities.
I do not believe that he is ready to
profit from his student teaching experience at this time. It
would be better to terminate his assignment now.

3.

As his college supervisor I have offered him many specific sug
gestions to bring about improvement, all the way from not being
too familiar with individuals in the class to difficulties he
is having with handwriting.
I have indicated to him on several
occasions that he is probably not suited to elementary teaching.
He does not have the necessary basic communication skills that
are needed for an elementary teacher. He has not assumed re
sponsibility expected of a student teacher. He fails to respond
to suggestions. He has little pep or energy; he seems to be
always tired.

Agreements reached:
1.

Progress has not been satisfactory.

2.

We would not hire this person nor could we honestly recommend
him for employment.

3.

We do not feel his progress has been sufficiently satisfactory
to warrant continuing this assignment.
It is best to remove
him from his student teaching assignment today.

4.

If another student teaching assignment is granted, it should
not be until after he has strengthened his academic background
and has demonstrated a greater degree of maturity.

Action taken:
Following the conference as indicated above, I held a conference
with ________ , in the presence of the college supervisor, to in
form him of the agreements as reached above. He was instructed
to return any materials belonging to the school and to remove
any of his belongings from the school today. It was recommended
that he return to the college in the next day or two to consult
with his advisor and have a conference in the clinic for the
purpose of sharing ideas about his test scores, academic
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achievement, reorientation of his professional career, and to
come to some agreement about his future plans. He was also in
formed that any student teaching assignment in the future would
not be accepted without referral to the student progress commit
tee unless he had strengthened his academic background and re
ceived the recommendation of his advisor.

Director of Student Teaching

Names of persons involved are available on request.
Copy:

________
File
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May 14, 1962

To:

, Associate Dean for Teacher Education

From:

________ , Director of Student Teaching

Re:

Conference held Monday, May 14 by the building principal, two
supervising teachers, the school counselor, college supervisor,
and myself to consider the progress and proper action to take
regarding ________, student teacher in the ________ of the
________ system.

A.

Comments made by participants in the conference:
1.

I have been working with ________ in two sections of history.
It was evident from the start that he was weak in academic back
ground and in his social adjustment. He has always been a bor
derline case but with more than the average amount of help he
has been able to do a minimum satisfactory performance with some
of the basic teaching. His overall progress has not been satis
factory. He has been out of the classroom since Monday, May 7
because of illness and an excessive nervous condition.
If he
is allowed to return he would have to produce far more than he
has been able to in the past. After seeing ________ on Friday,
May 11 and observing the nervous condition that he seemed to
have, I do not believe he is capable of returning and doing the
necessary work. I do not believe that he would be able to
handle the full responsibility of a teacher. While he was in
my classroom he was only able to poorly implement a basic plan.
He was never able to utilize A-V materials such as films, bul
letin boards, or other devices to enrich or motivate the les
sons. The students in my class have been exceptionally kind to
him; that is, I am sure they understood that he was having dif
ficulty and made the situation as pleasant as they could for him.
However, they did not regret his not being there during the past
week. At first I thought Mr. ________ to be conscientious but
he has failed to produce on many occasions. For instance, it
took him four weeks to get up a bulletin board after he was
given directions and guidance in doing it. He has told me that
teaching is important to him; however, he tells others on the
faculty that he has interests in other areas which are probably
greater than in the area of teaching. On Friday, May 11 when
he returned to school to get some materials he informed me that
he was having excessive headaches that bothered him especially
when he bent over.

2.

I agree with what has been said. I have also felt that he does
not have the ability to organize or present a unit of work, or
a daily lesson. He always wants to turn it over to me. He
fails to get plans completed or in on time. He lacks the
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ability to motivate. He verbalizes a good attitude and willing
ness to help but does not implement his verbalizations. He
does not seem to have the initiative or necessary drive to be
come a teacher. He has never been able to implement plans of
his own; the only teaching that he has done satisfactorily was
in those few cases where he observed me teach the same material
to a different class and then he repeated the material. He
works fairly well with individuals in the area of art but is
unable to take the responsibility for the whole class. On Mon
day, May 7 he was in charge of the class while I stepped out of
the room for a few minutes. Upon my return I found him sitting
at his desk with his head in his hands. He had distorted
vision; incoherent speech, severe headache over his right eye
and a numbness in his left arm and shoulder. It was necessary
to have the school nurse and the counselor take him to the
local doctor who gave him a quick physical examination and ar
ranged for his admission to ________ where he was from Monday
afternoon to Wednesday afternoon. He is excessively nervous
and does not seem to have the ability to perform satisfactorily.
Although he verbalizes that he wants to teach, I do not believe
he has the necessary background or ability to become an effective
teacher at this time. I do not believe that he should return to
my classrooms.
I do not have the necessary time to spend with
him. He has not made satisfactory progress to warrant giving
any more time to him. To do so would be unfair to the students
in my classes.
3.

4.

I have visited the history class on two different occasions.
In both cases he was working with individual students so I did
not have the opportunity to see him in front of the entire
class. On another occasion I had the opportunity to introduce
him to the Superintendent of Schools who visited with him
briefly. During this brief visit he was unable to explain what
he wanted to do or become. On other occasions I have observed
that he is unable to make effective use of his planning time.
On his return to school last Friday he was too nervous to be in
class.
I do not want him reinstated in this school.
I have visited with him on several occasions, and did help him

to the car when the nurse and I took him to the M.D. in _______
and then on to _______ . He appeared to be quite tense and
nervous all the time he was here. He was unable to be himself
with the faculty. He indicated to me that he has felt under
pressure ever since he has been here. It seems to me that he
has been overly quick to try to make a good impression. These
attempts have not always been well received by other faculty
members.
5.

_______ has been weak in academic preparation as well as inter
personal relationships since the start of his assignment. Be
cause of lack of organization in his planning, the cooperating
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teacher and I held a conference and tried to definitely struc
ture his plans but he has consistently failed to make sugges
tions or follow through with his responsibilities.
B.

C.

Agreements reached,:
1.

Progress has not been satisfactory.

2.

We would not hire this person nor could we honestly recommend
him for employment.

3.

We do not feel his progress has been sufficiently satisfactory
to warrant continuing this assignment. It is best to remove
him from his student teaching assignment today.

4.

We do not believe that he should be allowed to continue on his
Bachelor of Science degree; certainly not until after he has
undergone a thorough "check-out."

Action taken:
Following the conference as indicated above, the college super
visor and I drove to the residence where ________ is staying
and informed him of the agreements as reached above. He was in
structed to return any materials belonging to the school and to
remove any of his belongings at 2:45 today. It was recommended
that he return to the college to consult with his advisors and
also a member of the clinic staff. He was informed that any
student teaching assignment in the future would not be accepted
without referral to the Student Progress Committee.

Director of Student Teaching

Names of persons involved are available on request.
cc:

File
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To:

________ , Associate Dean for Teacher Education

From:
Re:

A.

_______ , Director of Student Teaching
Conference held Tuesday, October 16 by the building principal,
supervising teacher, college supervisor, and myself to consider
the progress and proper action to take regarding ________ , a
student teacher at the first grade level in the ________ Public
Schools.

Comments made by participants in the conference:
1.

In working with this student teacher I have found her to be am
bitious but lacking in direction and ability to effectively
carry out plans.
She entered our school with a "know-it-all"
attitude; however, this has changed somewhat for the better.
I have found her communication skills of language, spelling,
handwriting, and pronunciation to be very poor; however, I do
not know how much of this is due to carelessness or lack of
ability. Her .preparation for teaching and planning have been
poor. Even when she has a reasonably good plan I cannot depend
on her to follow through with the written plans.
She works
hard and spends a lot of time; however, her efforts do not seem
to be effective. Her pronunciation of many words is such that
she would not be able to give proper phonetic instruction.
She
has told me that she wants to be certified as a teacher because
she believes this would be good insurance although she does not
plan to teach. She has fair control of the children when she
has planned in advance. She tries to be too nice with children.
At this point her presence has not been detrimental but it has
not been positive or profitable to either the students or to
the on-going work in the classroom. Her written reports and
verbal comments constantly exaggerate what she has actually ac
complished in the classroom. Her appearance has improved after
the college supervisor had a conference with her, however, her
appearance is not consistently satisfactory. The time she spends
in preparation for work in the school is not effectively used.
I feel she has serious personality problems. To me she is dis
organized, unsettled, and has an excessive imagination.
She has
not been accepted by other faculty members.
I feel this was
primarily due to the fact that she gave the initial impression
that she knows it all and could do anything. However, she has
lost some of this overconfidence. Although I have not found the
student to be belligerent she is unresponsive and is too diffi
cult to work with.

2.

The reports that I have read are inadequate in structure, but
more important and of greater concern to me is her excessive
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imagination. She is overdramatic. I wonder why she is in this
program. It does not seem to me that she has a realistic goal
in mind. I also noted that she had dirty hands and clothing
when she arrived but this situation has improved. She makes an
over-display of emotion with individual children. This is in
excess of anything I have seen in any teacher before. I do not
feel her presence has been beneficial to the students and it
does create an unsatisfactory situation for the classroom teach
er. She is not responsive to suggestions and although she has
not been belligerent, she makes it too difficult for anyone to
help her. I believe she tends to fictionalize most anything.
I doubt her ability to really distinguish between fact and fic
tion. I believe she has the ability to fictionalize or create
situations in her own mind to please her in any situation. I
do not believe she faces reality. I would not assign this stu
dent to another one of my teachers at this time nor at the end
of the midterm.
I believe she should be removed now.
3.

B.

I have found ________ to have tremendous ambition and a willing
ness to put in a great deal of time, however, she seems unable
to make effective use of time spent. She seems to really love
children, but I do not believe she understands them. She is
over-emotional, is "mothering," and uses "baby talk" to children.
After repeated conferences she has taken a more professional
approach, however, her progress has not been satisfactory.
In
my judgment she is inadequate in basic skills. I do not feel
she has any real rapport with students. She is very dramatic
and tends to put on a good show. She does not really communi
cate to boys and girls. She is very superficial.

Agreements reached:
1.

Progress has not been satisfactory. We do not feel progress
has been sufficient to warrant continuing the assignment.

2.

The student teacher is too unstable at this time to be success
ful in teaching.

3.

We would not recommend this person for employment in our school
system and doubt if she could be effective even in a rural
school.

4.

We would not want this person to teach our children.

5.

She should be removed from the assignment now.

6.

We would not oppose her having an opportunity for another chance
in student teaching, however, this should not happen until after
she has proven competencies in basic skills and has shown proper
psychological adjustment.
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C.

Action taken:
Following the conference as indicated above the college super
visor and I met with the student teacher. I informed her of
the purpose of the conference and that it was necessary to re
move her from her student teaching assignment. At that point
she requested to have the remainder of the conference in private
with me. The college supervisor left the room. I informed the
student teacher that her student teaching assignment was termi
nated at this time and that she was to remove any of her person
al belongings from the school.
She was also instructed to
return any materials belonging to the school by noon today. It
was recommended that she return to college to consult with her
adviser and make official check-out from the college. She was
informed that if she made the official check-out from the col
lege, her mark in student teaching would be WU; if she failed
to check out from the college it would be unsatisfactory.
She
was informed that any request for a student teaching assignment
in the future would not be accepted until after she had proved
competency in basic skills and had been given clearance by the
Dean'of Education and/or the Student Progress Committee. During
our conference the student teacher cried and indicated she
strongly wanted to continue the assignment. However, I informed
her that I did not have the privilege of granting that request.
She was again informed that any student teaching center had the
right to request the removal of a student teacher at any time,
and the request had been made. I also told her that in my
opinion she was not ready to profit from a student teaching ex
perience. During the course of the conference I felt unsuccess
ful in communicating to her that she had any problem other than
spelling difficulty. During the conference which lasted approx
imately 45 minutes, she repeated herself many times. The follow
ing includes some of the comments she made: ________ the col
lege supervisor was unfair with me. He visited me too often and
was too critical. He did not show me the courtesy of holding
conferences in private. I do not feel that ________ is part of
the faculty at St. Cloud State. He criticized some of my work
after seeing me teach the first time. Since then I have had all
plans and reports checked by ________ and he has told me that

they were fine, however, _______ was not satisfied.

He has

been unfair in that he visited me more often than the other ele
mentary student teacher.
She told me that she had 14 relatives
who were successful teachers and that she had been sending sam
ples of her work to them. She indicated that she was being
treated unfairly because she was being withdrawn from student
teaching because she had misspelled a few words.
She told me
that she could not afford to attend college classes or do stu
dent teaching in the future unless she could get more money from
________ . She thought she would take a teaching position with
out completing the degree. At the close of the conference,
which had been getting nowhere and going in circles, she informed
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me that she had complete records of the work done during student
teaching in a locked vault which she would use as evidence that
she was doing good work in student teaching. She said that she
would get a lawyer and that she also was going to contact the
local F.B.I. man about the case. I informed her that she had
the privilege of contacting any person she liked.
D.

Later the same afternoon she came to my office to see me and asked
if I would recommend someone to serve as a private tutor in the com
munication area that she could employ during the winter quarter
when she would be back on campus taking course work. I suggested
that she consult her adviser and Dean of the School of Science,
Literature and Arts.

Names of persons involved are available on request.

Copies to:
F ile
Addendum pages 74 and 75.
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________ had been removed from her student teaching assignment at
________ • She came to see me twice, had been to see ________ and
had been in the Student Teaching Office. When she came to see me
she was very critical of her college supervisor and did not feel
that he was competent to evaluate her, that she did not know exactly
why she had been removed or what her deficiencies were. On her
first appearance in my office she threatened to seek legal council
which I advised her to do. Because of her behavior I thought it
well to involve several other people so that if the charges she was
making were true this could be determined.
I also hope to make
some kind of an impact upon her so that she would realize that there
were several factors which contributed to her removal from student
teaching.
At 8:30 on October 24 ________ , the off-campus supervisor- and
________ , Director of Student Teaching- and myself met in my office
for slightly over one-half hour.
In our conversations with me, ____ •
had dwelt upon the fact that
the college supervisor had told her that her communication skills
were deficient. She seemed to think this had to do only with
"dotting my i's and getting the capital's in the right place."
________ had also pointed out to her that her appearance and groom
ing were poor and that she needed to do something about it. In her
conversations with me she kept going over an incident in which she
came into the classroom wearing an apron from some other activity
and that ________ had said this was the time her appearance was in
appropriate.
During the conference in which this group was involved we pointed
out to her that where there were three large areas which contributed
to her removal from student teaching: 1.) deficiency in communica
tion skills, 2.) poor relationships with other people, 3.) untidy
appearance.
In discussing her relationships with other people the term-or the
expression-that she seemed unable to communicate with other people
and they to communicate with her, seemed to throw her, because she
interpreted this again as meaning communication skills or the
mechanics of communication. I pointed out to her that we had
another meaning involved here that she was not able to understand
what was being told her nor was she able to express herself appar
ently to others.
It was pointed out to her by the college supervisor that she had
been eradic in her performance, that she either had not planned well
or when she did have good plans she was unable to follow them
through. He also pointed out that the beginning of her assignment
she had a poor attitude, that of knowing it all.
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Throughout the conference ________ said very little but smiled a
great deal, nodded her head "yes" and said "uh-huh" apparently
agreeing with the statements which were being made. She did say
that she was glad to know these things, that this is the first
time any of these points had been made with her. She did express
herself rather strongly concerning an incident between her and
________ , the supervisor. During a conference between the two at
, another teacher had come into the place where they were
conferring and ________ felt the other teacher had heard what was
being said and had been able to see the notes which ________ was
writing.
We did discuss with ________ the desirability of teaching as a
career for her and that she should thoughtfully explore some other
possibilities as we do not feel that teaching was an appropriate
career for her. We told her that she could apply for an assignment
at a later date but before such an application would be considered
she would need to make a score of 70 on an Ayres scale and score at
least at the 7th grade level on Standardized tests in the language
arts.
The conference ended with ________ thanking us and stating that she
would carefully consider what we had told her and also the possibil
ity of some other career than teaching.
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May 10, 1963

To:
From:

________ , Student Personnel
________ ,

Director of Student Teaching

This is to inform you that ________ withdrew from her
student teaching assignment on this date. If you desire
further information, please contact ________ or me.

pm
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May 10, 1963

To:
From:
Re:

________ ,

Dean of the School of Education

________ , College Supervisor
Conference held on Friday, May 10, 1963 with ________ , the super
vising teacher and myself to consider progress and proper action
to take regarding ________ , a student teacher at the ________
Senior High School. ________ was student teaching in American
History and Library Science.

________ progress had not been satisfactory in history which was
her major area. During the course of the conference she came to the
agreement that the student teaching assignment should be terminated in
the best interests of all persons involved. ________ shortcomings in
student teaching seemed to center around her planning practices. The
written lesson plans seemed to be adequate; however, in the classroom
situation they were far below the standards required of St. Cloud
student teachers. Very little progress was observed during the six
weeks that she was in the school. Weaknesses at the beginning of the
student teaching assignment continued to be weaknesses.
She was unable
to establish rapport with her two history classes and it was generally
agreed that she was unable to motivate senior high school students.
She was unable to project herself to the students. Her manner of asking
questions was very routine and did not stimulate class discussion. Her
performance in the library was satisfactory, however, she did seem to
lack a certain amount of thoroughness and neatness required of a
librarian.
Action taken:
I informed her that it was necessary to terminate her assignment
now. She agreed that this should be done. I indicated that she should
make an official check-out from the college and that if she desired, I
would arrange for a conference at the clinic. She was informed that her
student teaching mark would be a "WU" if she made the official check-out
at the college, or it would be a "U" if she failed to do this. She was
informed that another student teaching assignment could not be arranged
prior to fall quarter, and before receiving another student teaching
assignment, it would be necessary for her to receive again the approval
of her advisor.

College Supervisor
Names of persons involved are available on request.
Copies to:

____ _____
File (2)
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November 8, 1963

To: ________ , Dean of the School
From:

________ , Director of Student Teaching

Re:

Conference held Friday, November 8 by the building principal, su
pervising teacher, college supervisor, and myself to consider the
progress and proper action to take regarding ________ , a student
teacher at the first grade level in the ________ Elementary School
of the ________ Public School.

A.

Comments made by participants in the conference:
1.

In the beginning I did not feel that ________ tried to do her
best work. Later in the assignment when she seemed not' to com
prehend what was good or bad in a teaching situation, I found
that she was unable to evaluate her own work or to follow di
rections with any degree of success which would bring about im
provement. Her planning was less than average. I feel that
her chief weakness was in her inability to evaluate her own
work so that improvement would be possible. She did not seem
to know when instruction was good or poor. She demonstrated
very little initiative and because of excessive informality with
the students she was not able to control or command attention
when needed for instructional purposes.
I do not feel that she
has adequate control of subject matter to warrant placement at
a higher grade level.- She was unable to apply suggestions for
improvement. She would never openly admit to weaknesses nor
did I feel she was willing to do anything about them. She was
not receptive to criticism.
She would deny that mistakes were
even made. She seems to be a nice enough girl and did get along
well with the staff; however, I do not feel that I could recom
mend her for a teaching position nor for additional student
teaching at this time. She was only reasonably successful in
those things where specific directions were given to her.
She
did not demonstrate her ability to go beyond specific sugges
tions given. She demonstrated little or no creativity or ini
tiative.

2.

In my opinion her work was not satisfactory from the very start.
Following the first observation I made of her teaching I tried
to get her to evaluate it. This she was unable to do. When I
made specific suggestions for improvement, specifically in the
communication skills and the pronunciation of certain words, she
denied that any errors were made. On several occasions she
demonstrated her unwillingness to accept criticism or to make
the required changes necessary to bring about improvement.
She
failed to get her lesson plans in on time thus making it impos
sible for the supervising teacher to adequately give sufficient
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help on several occasions. She was unable to plan independently
and consistently be ready to teach on time. She is a nice
enough girl but I do not believe she is teaching material.
3.

B.

C.

In spite of the limited direct contact that we have had, I would
agree with the comments that have been made. You may be inter
ested in knowing that ________ is- greatly concerned and resents
the fact that her mother and aunt arrived on the scene and that
her aunt has been in to see me. This was very much against
________ desires.

Agreements reached:
1.

Progress has not been satisfactory. It is best to discontinue
her assignment now. We would not employ her in the ________
Public Schools nor could we honestly recommend her to anyone
else at this time.

2.

We do not believe that she has the necessary qualifications
for becoming a good teacher.

Action taken:
Following the conference as indicated above, the college super
visor and I met with the student teacher. I informed her that
if she preferred, the conference could be held without the col
lege supervisor's presence. This she preferred. I also in
formed her of the agreements reached as indicated above and
that her student teaching assignment was terminated as of this
date. She was instructed to return any materials belonging to
the school and to remove any materials belonging to her before
the end of the school day. She told me that she was greatly
disturbed about the entire incident, especially the fact that
her mother had called her aunt who was a former teacher, and
they had insisted on coming to the school and seeing the build
ing principal and that her aunt had insisted on talking with me.
However, I assured her that I would be willing and most happy
to share ideas or listen to her aunt or mother after our confer
ence. She told me that she had a sincere desire to become a
teacher and that if she is not allowed to continue in the B.S.
program at ________ she would be transferring to ________ or
some other institution. She indicated she would like to take
more course work during the winter quarter and then repeat her
student teaching assignment during the spring quarter, thus be
ing able to complete the B.S. degree during the summer session.
She was informed that her grade in student teaching for this
quarter would be unsatisfactory and informed that she should re
turn to the college and make an official withdrawal for the re
mainder of the quarter, and that if she wanted to secure a
spring quarter student teaching assignment, she should make this
request officially known in my office before the close of this

80

quarter. If she made such a request it would be referred to
the S.A.R. committee for consideration.
I informed her that if
a student teaching assignment were granted in the future it
would be under the direction of a different college supervisor
and in a different center. She informed me that sometime during
the next week or the following she would return to the college
and make an official check out and try to contact me for further
discussion and perhaps request that I arrange for counseling or
at least interpretation of test scores with someone in the
clinic. I recommended to her that if an opportunity for doing
student teaching were granted during the spring quarter that she
should do a great deal of observation in the campus laboratory
school during winter quarter. She indicated that she thought
this would be desirable. It was evident during the conference
that she was emotionally upset but I felt that most of this was
because of the arrival of her mother and aunt at the school.
D.

Additional comments:
Following the conference with ________ the college supervisor
and I listened to and shared ideas with __________ aunt.
She
told us that she had been a primary grade teacher and had worked
with student teachers herself and that she felt that ________
did have the necessary qualifications for becoming a successful
teacher. She indicated that she.thought it was quite unfair
that her student teaching assignment would be terminated.
She
felt that anyone this far in college should not be prevented
from graduation.
She was also somewhat concerned about the fact
that further progress could not be made this quarter an,d that
tuition would not be refunded. I explained to her the require
ments that an elementary person with a kindergarten endorsement
had the responsibility of demonstrating beyond a reasonable
doubt that they would be successful as a teacher in a specified
grade level before kindergarten student teaching was allowed.
________ had failed to demonstrate such competency so far. She
was also informed that whether or not she received a student
teaching assignment in the future was not a decision that I
could make at this time but was one that would be made by the
S.A.R. committee prior to granting such an assignment.
She chal
lenged the college supervisor's judgment in this case and -did
not approve of the action taken; however, she thanked us for her
time and was courteous.

Names of persons involved are available on request.
Copies to:
File (2)

81

February 17, 1964

To :
From:
Re:

________ was removed from her student teaching assign
ment on March 17. Her progress was not satisfactory.
If
further information is desired, please contact ________ or
me.
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February 17, 1964

To:

________ , Dean of the School of Education

From:
Re:

_______ , Director of Student Teaching
Conference held Monday, February 17 by the building principal, su
pervising teacher, college supervisor, and myself to consider the
progress and proper action to take regarding _______ a student

teacher in the third grade in the _______ Elementary School of
the ________ Public Schools.
A.

Comments made by the participants in the conference:
1.

Throughout the entire experience ________ has had very poor con
trol of the students.
She has made an effort to pattern her
teaching after me with the hopes that control would come; how
ever, her various attempts have been inconsistent and ineffec
tive. Her control was so poor that she was unable to teach
effectively. I found that she was unable to take or to imple
ment suggestions. She was also unable to follow through with
the plans that she had made even though I did go over the plans
with her and approve her plans.
I could not depend on her to
follow through with what she said that she would do. She was
unable to evaluate herself or her work. Although she did show
some growth during this experience, it was not sufficient to
recommend her for certification or to give a satisfactory rat
ing. She was unable to work effectively with the total class.
She constantly talked down to them. Although individual members
of the class accepted her in a one-to-one relationship, she was
ineffective with the class as a group.
She did have good rela
tions with other members of the faculty and did not cause
trouble or create problems in this area. She is lacking in ini
tiative, seems to be unaware of any learning principles and was
unable to follow through to completion the activities or proj
ects planned for the pupils. I feel that she really tried and
that she should be given another chance at some future time;
however, I do not feel that she should be given an upper grade
assignment nor do I feel that her work has been sufficiently
satisfactory to allow her to go into the kindergarten area at
this time. In my opinion she has little creative ability; how
ever, she does have the ability to reproduce art materials that
may be of value at the kindergarten or first grade level.

2.

As principal of the school I have had
case to observe the student teacher.
in the classroom. I do not feel that
to make judgments on my own; however,
kept me informed and it is my opinion
from our school today.

little opportunity in this
Only on one occasion was I
I have enough information
________ and ________ have
that she should be removed
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3.

B.

C.

As the college supervisor I found her control of the class in
adequate from the start. At its best it was marginal. Any
time the regular classroom teacher left the room, control would
gradually deteriorate until the situation would be chaotic. In
conference with her she would agree to the criticisms made and
suggestions for improvement; however, she was unable to improve
or bring about the needed changes to make the learning situation
adequate. She did not demonstrate the ability to adapt to the
class and assume responsibility for the learning situation. She
did not accept or follow through with even routine management
duties such as lighting, ventilation, and heating. She did not
seem to be aware of the needs of boys and girls.
I have had
and ________ visit her classroom to see if they con
curred with my judgment.
In all cases they did.

Agreements reached:
1.

Progress has not been satisfactory.
It is best to discontinue
her assignment now. We would not employ her in the ________
Public Schools nor could we honestly recommend her to anyone
else'at this time.

2.

Because she has not demonstrated competency at the elementary
level, it is not possible to grant her a kindergarten student
teaching assignment now; neither do we believe she would be
successful at an intermediate grade.

3.

Although we believe she should be given another chance in stu
dent teaching if she so desires, we recommend that she receive
an extended period of elective teaching in the campus labora
tory school prior to another regular assignment.

Action taken:
Following the conference as indicated above, the college super
visor and I met with the student teacher. I informed her of the
agreements reached as listed above. She indicated that she did
not feel that she was as inadequate as she had been judged and
that she felt that she had not been given adequate warning.
She
also felt that the decision had come about much too rapidly.
She was instructed to return the materials belonging to the
school and to pick up any materials belonging to her before noon
today. She indicated that she would do this. She also agreed
to come to the college campus for a conference with me on Tues
day, February 25 at eleven o'clock. At this time we will make
more definite plans as to her course work and possible student
teaching assignment. She also indicated that she was interested
in determining what consideration would be given her for taking
possible student teaching courses before a fall quarter assign
ment. I indicated that we would investigate this on Tuesday,
February 25 when she would come for the conference.
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D.

Additional Comments:
Although ________ indicated that she did not receive adequate
warning and that the dismissal had come about much too rapidly,
in my judgment this was not the case. ________ had been keep
ing me informed of the progress of this case for quite some
time, and had shown me his records of evaluations and confer
ences that he had held with the student teacher well in advance
of this conference. Although the college supervisor and super
vising teacher agreed that she should be given another chance,
I have serious reservations.
In my judgment ________ does not
have mature judgment and lacks the ability to realistically
analyze herself. It is my recommendation that if she is ever
to receive a student teaching assignment it must be mandatory
for her to satisfactorily complete T417, Elective Teaching, for
four hours credit and that she be required to spend a minimum
of a two hour block in the campus laboratory school for a full
quarter prior to a regular student teaching assignment.

Names of persons involved are available on request.

Copy to:

File (2)

April 21, 1964

To:
From:
Re:

Attached you will find a report from ________ regarding the stu
dent teaching experience of ________ in the campus lab school during
the winter quarter. You will recall that she was withdrawn from the
________ school system during the fall quarter and given an unsatis
factory in the assignment. When she left the school she failed to
return some materials and books belonging to the school, however, a
letter of April 14, 1964 from ________ , the principal of the ________
informs me that she has returned the two books. On November 8 you
received the write-up regarding her withdrawal from the ________
School system.
I am sure that ________ , the Student Personnel Office have fur
ther information relative to
FP;pm
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April 16, 1964

TO:

________, Director of Student Teaching

FROM:

During the winter quarter, 1964, ________ received a 4 credit
(Teaching 417) assignment in the third grade at the _________. Her as
signment during the first seven weeks involved her presence in the
classroom at least one hour each day. Her work during this time was
very marginal, and after seven weeks she simply did not show up for her
student teaching assignment.
She did not notify ________ , her class
room supervising teacher nor did she notify ________ , the Principal of
the ________ School. She did not request that she be disenrolled. Af
ter three days of absence the ________ School personnel contacted Stu
dent Personnel Services and the Office of Student Teaching in an effort
to determine what had happened. Neither of these offices had specific
information. ________ , the third grade supervising teacher, attempted
to contact ________ , who was reported as residing at the ________ in
downtown ________ . The purpose of the contact was to get her to return
some ______
School Library books and some of __________ books from
his personal professional library. No contact was made and there was
no response to the messages left for ________ . ________ then notified
the Student Personnel Office and indicated that he was very anxious to
have the books ________ had taken from the classroom and the library
returned. Several days later the books were returned through the campus
mail. ________ did not report or contact any personnel of the ________
School during the remainder of the winter quarter. ________ gave
________ an unsatisfactory mark for Teaching 417 at the end of the win
ter quarter.
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June 12, 1964

T o : ________ , Director of Student Teaching
From:

________ , College Supervisor

Re:

Mr. ________ student taught at the ________ in ________ . He did
his student teaching in 7th grade history with ________ and in 8th
grade geography with ________ . ________ had some serious physical
handicaps that were detrimental to his effectiveness in the classroom.
His eyesight was poor and he has no feeling in his right hand. As a
result of this he was not able to make use of available audiovisual
aids in the classroom situation. He also had very poor control of his
subject matter in geography, and his subject matter knowledge in history
was marginal. Both supervising teachers and I were in agreement that
at this time Mr. ________ teaching performance was not adequate. He
did, however, have many qualities that might enable him to be success
ful in student teaching at a later date. Before another student teach
ing assignment is given to Mr. ________ he probably should increase his
proficiency in the areas of history and geography. He should also have
a course in speech or if possible, therapy in the speech clinic as his
oral communication skills in the areas of pronunciation and articulation
are inadequate.
I would like to recommend that if he would like to have another
student teaching assignment after these difficulties have been improved
upon that said assignment should be given to him.
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February 20, 1967

To:

From:
Re:

________ , Acting Dean of the School of Education
________ , Director of Student Teaching
________ , College Supervisor
________ , Student teacher _______ Junior High School

On February 17, 1967, Mr. ________ was informed that his student
teaching in the ________ was terminated. This action was taken at a
conference that was composed of his two cooperating teachers, ________
and ________ , the school principal, ________ , and myself. The reasons
for this action can be summarized as follows:

1 . ________ had achieved very little or no rapport with his stu
dents in the seven weeks as a student teacher. In fact the students
were becoming more hostile and antagonistic towards him as the quarter
progressed.
2. His ability to control or to provide leadership to the students
did not improve to a satisfactory level during his student teaching.
3. His methods of discipline had disintegrated to a level in which
he was forced to resort to physical violence as a method of discipline.
It should be noted that ________ showed many positive character
traits. This list would include his industry, determination to succeed,
and acceptance of criticism and suggestions for improvement. Despite
these his visual handicap is such a detriment that I am certain that he
will not become a satisfactory classroom teacher.
Mr. ________ was advised of his right to appeal this decision; al
though I do not recommend that he be given another student teaching as
signment. He was also invited to the college to discuss his future
plans.
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June 12, 1964

To:
From:

________ , Director of Student Teaching
________ , College Supervisor

Re:

________ student taught at the ________ Senior High School,
________ , Minnesota. He did his student teaching in physical educa
tion, 11th grade history and 12th grade social problems. He did his
student teaching with ________ . Mr. ________ received an unsatisfac
tory grade in student teaching primarily because he was unable to work
within the framework required of student teachers. He was informed at
the student teaching workshop by ________ and it was reiterated by my
self that their primary responsibility is to the school in which they
are student teaching. If they are absent for any reason they are to
notify the necessary school officials and the college supervisor.
Under no circumstances are they to take time from their student teach
ing assignment to go for personal interviews. Mr. ________ was absent
two days for personal interviews. When I was informed of Mr. ________
action I again informed him of his responsibilities and he was in com
plete agreement. Mr. ________ was also absent due to illness for three
days. He did inform one of his supervising teachers but did not inform
the other two supervising teachers or myself. The last day of his stu
dent teaching assignment he again took time from his student teaching
experience to go out to the school in which he had already signed a con
tract to have a meeting with the chairman of the history department.
He did not inform me of his actions nor get my permission and I am,
therefore, giving Mr. ________ an unsatisfactory mark in student teach
ing.
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November 6, 1964

To: ________ , Dean of the School of Education
From:

________ , Director of Student Teaching

Re:

Conference held Monday, November 2 by the building principal, two
supervising teachers, college supervisor, and myself to consider
the progress and proper action to take regarding ________ , a stu
dent teacher in the Junior and Senior High School of ________ .

A.

Comments made by participants in the conference:

1.

I am concerned about the lack of progress or improvement on the
part of the student teacher. He has not shown improvement in
the basic skills of teaching. His organization is poor. ■ He
has been forgetful of many details that I have pointed out to
him. He does not seem to realize the importance of careful
planning for teaching. He has never submitted a lesson plan
unless he was asked for it at least two or more times. He is
always forgetting to follow through even when specific direc
tions are given to him. We discussed possible units that he
could teach; a unit was selected, and he was given directions
for making a unit plan. However, I had to remind him three
times before I could get anything in writing from him. His
academic background is not strong; his spelling and handwrit
ing are poor; he shows little or no enthusiasm for teaching;
and he has difficulty communicating.
I can't say that he would
never become a successful teacher, but I do not feel that he is
ready for a student teaching assignment at this time. I do not
feel that I can have him as a student teacher in my classroom
any longer. I feel the responsibility to my students demands
that I take over the rest of the quarter.

2.

The comments that I would have to make would be very similar to
those just mentioned. He has been late with his lesson plans.
He has demonstrated a lack of concern about his teaching and
planning. He has joined in physical education activities and
played with the students. He seems to communicate better and to
be accepted in such activities; however, he has not been effec
tive in my class. I believe his assignment should be terminated.
I do not feel that I can communicate with him adequately to
bring about the necessary improvement.

3.

His planning has been poor. He has been difficult to communi
cate with and has shown little signs of willingness to produce.
His weekly reports to me as well as his lesson plans have been
inadequate and often late. I have been unable to bring about
improvement with him. He does not seem to have the ability to
make a realistic evaluation of himself or his work. I do not
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feel his progress has been sufficient to warrant continuing the
assignment. He lacks the warmth and enthusiasm as well as the
drive and initiative necessary for a good teacher.
4.

B.

Aggrements reached,:
1.

C.

I also agree with everything that has been said. In my personal
judgment, he has no right to continue teaching. He does not
have the enthusiasm needed.
I believe he is wasting his time
as well as the students time. I feel he should be removed.

Progress has not been satisfactory. We could not recommend him
for a teaching position at this time, nor do we feel that prog
ress is sufficient so that he could be recommended by the end
of the quarter. We would not want him to teach our children or
in our school system. It is best to terminate the assignment
now. If he completes an additional quarter of course work, and
demonstrates the necessary enthusiasm to do a good job in teach
ing, it would be appropriate to allow a student teaching assign
ment during the spring quarter.

Action taken:
1.

Following the conference mentioned, I informed him of the agree
ments reached. He was also informed that he should remove any
materials belonging to him and to check out of the school system
today. It was recommended to him that he make an official with
drawal with the college and that he consult his major advisor
in terms of teaching as a profession and, if he decided to con
tinue a B.S. degree, what course should be taken to strengthen
his background. He was informed that with the recommendation
of his major advisor and the Selection, Admission, and Retention
Committee, a student teaching assignment could be arranged for
the spring quarter. He was invited to discuss his plans with
me in my office in the near future.
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November 13, 1964

To:

_______ , Dean, School of Education

From:
Re:

_______ , Director, Student Teaching

_______ , Student Teacher in the _______ Elementary Schools

________ , who serves as the Director of Elementary Education in the
School system, called the college supervisor, _______ , and ex
pressed__ concern about the outside school activities of _______ .
________ called me last night and together we went to _______ today and
shared ideas with teachers and administrators. ________ and I talked
with ________ , elementary school principal, and _____
. They indi
cated to us that conversation was being circulated in the Senior High
School and in one of the elementary schools that ________ was out of
line by dating a variety of men, who may also be questionable dates for
her, and that at least one of them had spent the night with her in the
____
where she and two other student teachers have been living dur
ing the entire assignment.
They indicated that to the best of their
knowledge she was out late at night approximately three out of the five
days of the week and was gone on the weekends. They both indicated
they were not greatly concerned about her performance in the classroom
and that she had demonstrated very good work during the first two weeks.
However, since that date she evidently was doing an excessive amount of
dating and that the level of student teaching performance had seemed to
suffer. ________ had talked to the manager of the motel and he had ex
pressed concern. Both indicated that they would not employ nor recom
mend her for employment to another school system and they thought it
best that she be removed from her student teaching assignment today.
They indicated that her first supervising teacher, as well as another
teacher in the school system, had expressed concern to them.
As it is our policy to remove a student teacher at any time when
the school administration feels it desirable, I assured them that she
would be removed today. They made arrangements so that ____ ■
and I
were able to confer with her first supervising teacher who agreed that
the decision was proper. _______ _ and I had a conference with _______ _
and ________ who share a unit at the ________ with ________ . ________
related to me that during the MEA she had gone to the convention on
Wednesday and had returned to the motel on Friday evening. Upon her
arrival she found the bedroom door locked and a man's clothing in the
living room. ________ would not let her in the bedroom for about five
minutes in which time the man concealed himself. ________ was there
long enough to pick up some materials and left the motel. ________ in
dicated that she and
had confronted ________ about this situa
tion on Sunday night.___________ admitted that she had a man with her
and he had slept with her but indicated that "nothing had happened."
________ and ________ both agreed that she was doing what they
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considered an excessive amount of dating with a variety of fellows, and
that they believed that _______ had made use of the motel on weekends,
when they were gone, to have other men in. They both indicated that if
________ contested her withdrawal as a student teacher and if it was
necessary to have the Student Progress Committee meet to take action,
they would be willing to appear and relate the same information as they
had given to me today.
I informed ____ , the superintendent, that the student teacher
was being withdrawn. He indicated that he had been informed by the
teachers and the principal about the situation and he appreciated the
college making the withdrawal.
I held a conference with ________ in the presence of ________ and
at that time informed her that her student teaching assignment was ter
minated today. She was directed to remove anything belonging to her
and return anything she may have belonging to the school. I informed
her that because of her excessive dating and sharing the motel with a
man, the teachers and administrators did not feel she should remain in
their school any longer and that all had agreed that they could not
recommend her for a teaching position nor would they employ her in their
system. I recommended to her that she return to the campus to make an
official withdrawal and that a conference at the Psychological .Educa
tional Clinic may be appropriate.
She was informed that I would arrange
such a conference if she so desired. It was recommended that she come
to my office on Friday or Monday to discuss the whole situation further
and that perhaps she may wish to see ________ or make a formal applica
tion to present her case to the SAR Committee. It was also recommended
that she contact her mother so that she would have transportation when
she removed her belongings from ________ . She wanted to know what her
chances were of getting another student teaching assignment.
She was
informed that this was the decision of the SAR Committee. However, I
did not feel that her chances were too good. She asked permission to
share ideas with Mr. Horne in private. This she did for about ten or
fifteen minutes following our conference. He informed me after the con
ference that he did not feel that he communicated much with the girl.
She does not believe or she is not willing to accept that her behavior
was improper in any way. Following the conference we gave her a ride
to the
________ and I informed the manager that ________ was no longer a
student teacher in the ________ system and I recommended that ______ _
leave the ________ not later than tomorrow. I also informed him that
________ and ________ had agreed that they would pay any additional
rent necessary. He indicated that he felt the rumors about _________
were undoubtedly true. He also indicated that she had not been a satis
factory tenant. He said that she thought nothing of waking him at 1:00
a.m. or 2:00 a.m. to get change for the coke machine or making a tele
phone call. He felt that she was inconsiderate of other people.
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November 19:
________ came to my office this morning to inform me that she was
making official withdrawal from ________ and that she planned to trans
fer to another institution. She was referred to the Registrar's Office.
________ , her kindergarten supervising teacher, had taken the day
off to bring her to the college and then to her home in ________ .
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December 16, 1964

To :
From:
Re:

________ informed me on two or three occasions that ________ was
doing a satisfactory job in her student teaching in the classroom on
most occasions. However, she was having health problems. She informed
me that during the first six weeks she had experienced what appeared to
be fainting spells. ________ doctor informed ________ that her diffi
culty was ________ . During the second six weeks ________ was hospital
ized because of a kidney infection. She was physically incapable, to
teach one week prior to hospitalization and the week following her hos
pitalization. Therefore, ________ will give her an unsatisfactory mark
for the student teaching experience. ________ asked me to consult with
________ , Principal of the ________ School where ________ was doing her
student teaching. ________ reported to me that ________ had failed to
indicate illness prior, to her illness last week. He indicated that he
and the supervising teachers thought she had done a very satisfactory
job of her kindergarten assignment during the first six weeks. However,,
he could not recommend a satisfactory mark for the second six week ex
perience in the 1-2 grade combination. He indicated that ________
failed to recognize her health problems until she is unable to go on.
He indicated that she was very distraught .and tries to cover up her ill
ness. He indicated that during the first six weeks when she had been
sick she had told him that she was unable to tell her parents about her
sickness. He said that ________ had a good relationship with children
and she was a good student. However, she was shy and withdrawn with
faculty members.
She had failed to relate effectively with adults.
It
was his belief that she needs counseling. He indicated reservations
about her becoming a teacher.
________ and ________ have an appointment with me on Thursday to
discuss her future plans. At that time I will inform her that no fur
ther assignment in student teaching will be possible until at least
spring quarter and that before any student teaching assignment is
granted, it must be approved by the S.A.R. Committee.

sd
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December 17, 1964

To:

_______

From:

_______ , College Supervisor-

Re:
_______ was a student teacher at ________ in _______ . Her super
vising teachers were _______ , kindergarten, and _______ , 1-2 combina
tion.
If Miss ________ can regain good health and successfully complete
further student teaching, I would predict successful teaching for her.
An opportunity to develop a more relaxed personality would also be ex
tremely beneficial to her.
________ has a difficult personality to analyze.
She appears to
be extremely uncomfortable talking to adults and one feels awkward in
her presence. It was difficult for her to accept her illnesses realis
tically. Although her kindergarten assignment was fulfilled adequately,
many absences the second half of the quarter resulted in a poor and in
complete teaching performance.
The following is a listing of _______ 's weak points:
1.
2.
3.
4.

5.

Piano playing ability for kindergarten.
Extreme introverted personality with adults.
Poor physical strength.
Many days of absence due to illness and hospitaliza
tion caused incomplete and poor teaching performance
during second half of quarter.
Works slowly and lacks initiative.

________ demonstrated the following proficiencies:
1.
2.
3.
4.
5.

Works well with children.
Very creative with kindergarteners.
Excellent vocal and facial expression as she teaches.
Accepts criticism well.
Great desire to be a teacher.
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December 17, 1964

From:
Re:

_______ , College Supervisor

_______ , Industrial Arts Student Teaching

The following report is about ________ , a student teacher in indus
trial arts at the ________ High School in the ________ school district.
________ did his student teaching at ________ during the fall quarter,
1964. At the end of the quarter I gave him an unsatisfactory rating.
During the quarter I observed ________ eight times. I normally
observe a weak student teacher more than this, but it was difficult to
observe him in a demonstration or group teaching situation. As you
know, much time is spent in the actual individual working situation.
I conferred with his supervising teachers at least once a week for the
twelve week quarter.
________ 's problems did not begin during student teaching, but
stem from much further back— in my estimation. He was an introverted
young man from the start. I checked with ________ , chairman of the in
dustrial arts department and the consultant from that area, early in
the quarter. He expressed concern about ________ and his adjustment
to the classroom situation. Late in November ________ accompanied me
to ________ to observe ________ teach a class.
The first five to six weeks were very "trying" for the two super
vising teachers, but they worked with him. About the end of the sixth
week he began to ask questions about why things were done in a particu
lar way, how to motivate students in drawing class, how to establish
control, etc. This in itself was a great gain for ________ . ________
said that this was one of ________ problems in his classes. He just
wouldn't ask the necessary questions when he didn't understand some
thing.
After the first six weeks progress was steady and he made consid
erable gains. Both supervising teachers and I felt that progress was
not enough to warrant certification though.
I will list some of the strong and weak points pointed out by his
supervising teachers.
STRONG POINTS:
1. Very cooperative and courteous.
2. Accepts criticism well and endeavors to improve.
3. Neat appearance.
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4.
5.

Ability to recognize own faults (after mid-quarter).
Seems to "want" to belong.

WEAK POINTS:

1.
2

.

3.
4.
5.
6.

Shyness.
Careless in spelling and sentence construction.
Lectures and demonstrates too fast.
Discipline - does not have control of class during
demonstrations or laboratory work..
Spends too much time with individual students forgets rest of class.
Lacks self-confidence and positive leadership.

One of the supervising teachers made this remark on the evaluation
form where they were to circle the student's rating at the end of the
student teaching assignment: "Not unsatisfactory, but incomplete ________ needs to 'grow'." I concur. I feel that he needs time to
"grow," and I hope that another quarter will do this.
It is the recommendation of both supervising teachers and myself
that ________ be given another student teaching assignment during the
spring quarter 1965. We make no recommendations for additional course
work before another assignment is made.

sd
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January 14, 1965

To Whom It May Concern:

_______ was given a student teaching assignment in the_______ School
fall quarter, 1964. She was placed in the campus school because of
the concern of her major advisor,
about her serious weakness
in music.
During the first part of the fall quarter________ did not make any
progress as a student teacher. She made many mistakes because of
her lack of knowledge of her teaching fields — music and history.
The supervisors in the campus school and the principal felt that
her performance was very inadequate, and after numerous conferences
to help her they informed her that unless she showed more progress
during the last part of the assignment than she had during the
first, she would be given an unsatisfactory grade. Miss________
decided to withdraw from the assignment.
It was the feeling of the

staff members in her major department and at the_______ School that
it was not likely that she would become a successful teacher.
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November 16, 1964
TO:________ Director of Student Teaching
FROM:
At 10:00 A.M. on Friday, November 13, I had a conference with Miss
________ who was assigned to teaching vocal music and history in the Campus
School. Her assignment in vocal music was with________ during the morning
and with________ in teaching history in the afternoon. Both________ and
________ had reported that Miss________ progress in student teaching had
been very little and very slow. In several conferences with them I had
apprised them of the fact that if there was a likelihood that Miss________
progress would be unsatisfactory at mid-quarter, the Office of Student
Teaching must be informed and Miss________ evaluation must reflect this
assessment of her progress with the possible alternatives of terminating
the assignment or continuing
the assignment with the understanding that
unless there was commendable improvement, a mark of unsatisfactory would
be given at the end of the quarter.
Although Miss_______ seemed to be very much interested in becoming
a teacher, she had several major weaknesses. Her background in history
did not seem to be adequate; and she had to do a great deal of reading in
order to prepare herself for teaching the seventh grade class. Her back
ground in music, although adequate according to her transcript, seemed to
be inadequate in terms of comprehensiveness and recency. Mr. __________
observed that Miss________ made mistakes in teaching "time," had diffi
culty finding the'pitch for an illustration, seemed to be unaware of
children's mischievous conduct, used sarcasm, lacked enthusiasm in her
teaching, etc. One of her added difficulties was that she could not
control the classes. I observed her beginning to lose a class during a
very short lesson in the first grade. In junior high school music
classes, this was almost an expected occurrence.
Miss________ was apprised of all the above, and I informed her
that up to the mid-term her progress had been unsatisfactory and offered
her a choice between two alternatives:
1.

Withdraw from student teaching at this point.

2.

Complete the student teaching quarter with the knowledge
that unless her progress was much greater than it had been
in the past, she might well expect a grade of unsatisfactory
in her student teaching.

Miss________ admitted that there had been some difficulty in her
school work in the past which included the retaking of one or more
courses. I have also received information that there had been some
question concerning whether she was ready and should have been recom
mended for student teaching. Since she was a transfer student, it was
difficult to assess the depth of her music preparation.
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Miss________ elected to drop student teaching and made the remark
that she thought she might go back to the Telephone Company to see if she
could get employment there since she had been employed there previous to
coming to school at St.________ . Miss
was assured that our
evaluation was in no way personal, and I believe she left understanding
our position that at this point in her development we were very pes
simistic about her success as a teacher and could not in good conscience
encourage her. She said she would like to talk to someone else and after
several suggestions, she indicated a desire for a talk with________ . I
arranged an appointment for Miss________ with________ for Friday, November
13, 1964 at 2:00 P.M.
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November 13, 1964

To:

File

FROM:
RE:
________ came to my office today to inform me that she was with
drawing from her assignment in the________ School. She had been informed
by
that her progress was not good enough to enable her to com
plete the assignment satisfactorily. I suggested that she make the
official withdrawal from the college today. She agreed that she would
write me a letter during the first week of December, to let me know
whether or not she wanted a spring quarter assignment. I informed her
that before another assignment would be granted, that her case would be
considered by the S.A.R. Committee and that it was necessary for her to
produce evidence that she had done something to overcome her difficulties;
such as, taking appropriate courses before another assignment would be
granted. She mentioned the possibility of postponing her request for an
assignment until the fall quarter of 1965. However, she was also con
sidering the possibility of transferring to other colleges.
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Office of Student Teaching

_______ April 6 , 1964
Date
Certification of Readiness for Student Teaching

This form is to be filled in and signed by the student, and returned to
the Office of Student Teaching, Stewart Hall 205, by noon tomorrow.

1.
(Student)

(St. Cloud Address)

2.

(Phone)

(Major Advisor)

Vocal Music
(Maj or)

OK
(HPR)

(Major Advisor)

(Major)

(HPR)

(Minor Advisor)

History
(Minor)

OK
(HPR)

(Minor Advisor)

(Minor)

(HPR)

6.

. .Professional Education

OK
(HPR)

7.

. .

OK
(HPR)

3.

4.

5.

8 . Date of acceptance •to major program
9.

Total Credits

April 6 , 1961

Indicate your grade in each of the following courses:
Comm. 131 or 161 TC
Comm. 233 or 263 TC
Psy 363
C
Comm. 132 or 162 TC
Ed. 447 or 457

10. . I certify the above information to be true and correct.

(Student's Signature)

(Registrar's Signature)
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February 16, 1965
To:________ Dean of the School of Education
FROM:________ Director of Student Teaching
RE:

A.

Conference held Monday, February 15 involving the building principal,
two supervising teachers, the college supervisor and myself to con
sider the progress and proper action to take regarding________ , a
student teacher with a major in English and a minor in Biology. The
assignment was two sections of ninth grade English and two sections
of seventh grade biology.
Comments made by participants in the conference

1. As his supervising teacher in two English classes, I found_____ ■
to resist contact with other faculty members from the very beginning. In
spite of my help and introductions, he became an isolet from other
teachers. He made the request that he be introduced to the students as
an "assistant teacher" so that he would not be thought of as a regular
teacher. To me this was in indication of his lack of ability to assume
the responsibilities of a teacher. It was not until the second week that
he took over some very limited responsibilities. He was unable to carry
out plans and seemed to have a "closed mind" on suggestions that I gave
him. He did not accept established routine procedures in the classroom.
He did not follow the routine procedure that had been established for
handing out or collecting materials; however, he did not have any ideas
to improve on the routines established. He failed to follow suggestions
in terms of planning, organizing and presenting materials. He wanted
special consideration such as a secretary to type materials for him.
This service is not provided regular teachers, yet he seems to expect
this service.
I found him to be lacking in enthusiasm. His results in
teaching were poor. He was below the level of the class in his approach
to them; he was not accepted as a teacher by them. On several occasions
he has been late with lesson plans and usually had illness as the excuse.
On one occasion he was given a day off to take care of personal business.
He failed to return at the agreed time and failed to notify the super
vising teacher. In the faculty lounge he has refused to answer questions
or to visit with other faculty members. I f-ind him unable to take criti
cism whether oral or in writing. His presence in my class is detrimental
to the students. My students have complained to me that he has been
wasting their time with his "grade four level approach." Although his
grades are above average, I found him to be weak in some of his subject
background and in his ability to relate content to students. His
approach is very formal and routine. He gave little instruction or help
to the students. His typical approach was to make an assignment and tell
the students that they must do it on their own. He would then spend most
of the time sitting at his desk. Although suggestions were made to him,
I was unable to bring about satisfactory improvement.
2.
The situation was much the same in my class. However, the
student observed for a longer period of time before assuming any teaching

/
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responsibilities. He was given the freedom of utilizing more group dis
cussion. However, he was not able to utilize this to good advantage.
He was never able to bring anything into the discussion or get anything
from the students that wouldn't have been learned from reading the test.
His main technique for motivating was to say "this will be on the test."
I was not able to determine any improvement. His teaching lacks .
creativity and is very dull to students.
I do not think that he likes
the students. He has not learned their names in six weeks. He has
always been on the defensive. He has not learned their names and has
not been able to receive regular, routine questions from students or
from anyone. Some of his plans have been satisfactory in written form;
however, he was unable to implement them. He is very poorly organized
in the classroom.
3. Building Principal - I have been sharing ideas with the col
lege supervisor and the supervising teachers throughout the assignment.
I feel that he has been given adequate opportunity but has failed to
respond to suggestions.
4. College Supervisor - I have little to add to the comments
that have been made. I agree with all of them. He has not been able
to accept suggestions from the very start. I do not feel that he will
accept the recommendations of this group. He has contacted the Minne
apolis Rehabilitation Officer who will be here today for information.

B. Agreements Reached - We would not recommend this person for employment
we would not want this person to teach our children; probable success is
nil. The class will be better off without him. It is best to terminate
the assignment today. We do not recommend a second chance in student
teaching.

C. Action taken - Following the conference as indicated above the college
supervisor and I met with the student teacher. I informed him that it
was necessary to terminate his assignment today. He was informed of the
agreements that were reached as listed above. He was advised to make the
official withdrawal from the college tomorrow and if he desired, to con
sult with the appropriate advisors. He was informed that he would receive
an unsatisfactory in his student teaching. He was informed that before
any further student teaching assignment would be considered the Selection,
Admission, and Retention Committee would have to give their approval.
Following the conference with the student teacher, the college supervisor,
building principal, and I shared ideas with________ , the rehabilitation
officer from Minneapolis. He was given the information as listed above.
He made the request that I notify________ , the________ rehabilitation
representative to inform him of the action taken. This was done by
phone on February 16, 1965.
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February 23, 1965
TO:
FROM:

, College Supervisor

RE:

winter quarter student teacher,
Minnesota

High School,

________ voluntarily withdrew from student teaching on Tuesday,
February 16, 1965. In a conference on that day he said that he had dis
cussed the matter with his parents the previous evening and had reached
a decision. His reason for quitting was that he was not at this time
"ready to teach and that he was too immature."
I observed________ five different class hours before he volun
tarily withdrew. I held conferences with both supervising teachers on
Tuesday, February 16 and we reached a decision to withdraw him. At a
conference with________ he withdrew himself before I had mentioned our
decision to him.
I will list a few of the weak points mentioned by his supervising
teachers:
1.
2.
3.

Control problems
No concept of how to get control and keep it.
Prepares a lesson and then in teaching it does not follow
his plans
4. Attitude towards criticism— accepts it but does not imple
ment it.
5. Too friendly with students
6 . Has a tendency to force himself on other people and becomes
too familiar with them
7. Poor control of subject matter
8 . Oral communication skills
9. Techniques
10. Classroom routine
11. Emotional fitness
12. Flexibility
13. Immature
To this point one would think that________ has no strong points.
I believe that he basically has two: very personable young fellow and
wants to become a teacher.
________ present plans are to complete a B.A. and then join the
service for two to three years. He mentioned that he is very weak in
applying his mathematical and physics theory to realistic problems.
He hopes that some outside service or work experience will help him.
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I feel that________ has made one step towards maturity in recog
nizing his immaturity.
Both supervising teachers and I feel after some work experience
or military experience________ should be given the opportunity to try it
again if he desires.
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March 15, 1965

TO:
FROM:________ , College Supervisor
RE:________ , student teacher in________ Senior High School in the area of
Social Studies.

Although________ demonstrated her competence in subject matter back
ground, she was not able to demonstrate competence in the classroom. As
a classroom teacher, she was well aware of her difficulties as explained
to her by supervising teachers and the college supervisor. On Tuesday,
March 9, she was informed that she would receive a mark in student teach
ing of unsatisfactory.
She indicated that she was aware of this. She
was withdrawn from teaching responsibilities at that time. She was given
the opportunity of remaining in the center for the remainder of the
assignment if she wished to observe. She was informed that prior to
receiving approval to apply for another student teaching assignment that
I would recommend that she be required to satisfactorily complete a
course in speech and T 417 where she would receive additional teaching
experience in the Campus Lab School prior to a regular assignment.

She indicated that teaching for her might not be appropriate and
that she was considering transfering to a Bachelor of Arts Degree.
Although she was able to make good lesson plans and had good com
mand of the subject matter, she was not able to relate effectively to
students or to faculty members. She seemed entirely unaware of what was
going on in the classroom and was unable to hold the attention of the
entire group. She seemed unable to identify her role as a teacher. Her
teaching performance progressively declined in effectiveness throughout
the assignment. For the good of the students in the class, it was neces
sary to terminate her teaching responsibilities.

The supervising teachers, building principal, and I agreed that
we could not recommend this girl for certification for any type of teach
ing position at this time.
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May 5, 1965

TO:________ , Director of Student Teaching
cc:________
FROM:________
SUBJECT:

RECOMMENDATION THAT THE STUDENT TEACHING ASSIGNMENT OF________
IN THE________ SCHOOL BE TERMINATED BY REASON OF UNSATISFACTORY
PROGRESS

1.

In accordance with the policy of the Office of Student Teaching that
supervisors report student teachers making unsatisfactory progress
during the first six weeks of the assignment I am reporting that
________ in my judgment and in the judgment of Mr. ________ is making
unsatisfactory progress in his four hour student teaching assignment
in art.

2.

I recommend that the Office of Student Teaching terminate________
assignment immediately since there seems to be little or no prog
nosis for improving in the future. Mr.________ should be counseled
to go into some other vocation where his talents and abilities can
be used effectively for his benefit. Mr.________ limitation is not
a lack of ability or technical competence in art.

3.

________ has not been able to effectively relate to or communicate
with the junior high school students. He has not been able to con
trol the class and in at least one case resorted to shouting so
loudly at the students that I was startled in my office — a con
siderable distance from the art room. ________ has not shown the
imagination or the initiative necessary to initiate and guide
learning activities in an effective manner. It seems he just
doesn't know what to do without direction.

4.

This recommendation is being made subsequent to several conferences
with________ , who is________ supervising teacher. A statement to
the Office of Student Teaching from________ is as follows:
This is to notify your office that________ is not doing satis
factory work in regard to his student teaching assignment at
________ School. He has demonstrated a lack of control in the
classroom and his teaching techniques need improvement. He
must also become more familiar with the behavior patterns of
the junior high student.
He has shown some progress, but not sufficient for me to have
confidence in recommending him for a teaching position.
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5.

I have had a conference with________ and apprized him of my recom
mendation. In my talk with________ he indicated that he was very
much aware of the problems he was having in communicating with the
students and also that he was having difficulty controlling them.
He said that he actually thought he might be terminated because
his progress had not been what he had hoped it would be. I am
sure that his feeling to some degree was conditioned by his con
ferences with________ however, I also feel that________ has suf
ficient insight to realize what had been going on. W h e n _____
left my office at 10:40 A.M. he indicated that he understood the
basis on which my recommendation was being made and that it was
strictly a professional judgment and in no way personal. The
meeting with him was amicable and dealt with some of his previous
experience in addition to his present program.

Ill

TO:________
REASON:________ - Unsatisfactory in Student Teaching

________ did his student teaching in________ in the areas of
chemistry, physics and general science. His entire experience was very
mediocre. From the start, ________ had considerable difficulty in get
ting started with his assignment. His organization was pathetic.
________ is a very nervous person which handicaps him in his
teaching. He is very self-conscious and has an inferiority complex.
He was always open to criticism but slow to correct himself.
________ has a very good academic background, but was unable at
first, to communicate to the students. His teaching methods and proce
dures were very poor. Consequently, he lost his students. This problem
intensified to the point that parents were calling the school and stu
dents were complaining to other teachers. ________ did volunteer to
work with any students that had gotten behind.
His use and organization of equipment in physics was very poor
and he had to be told to get things going for the lessons he was going
to teach. He had very little conception of lab techniques.
____ '■• ~rapport with the faculty was very poor. He would sit
in the lounge and doze. He never contributed to the consersation
unless asked, and then did so very hesitantly.
________ most successful experience was in the one hour of junior
high general science. He seemed to be the most at ease with this class.
He had some difficulty with his organization and teaching^methods, but
showed improvement in this class by the end of the quarter.
________ spent many
hoursat
the school trying to get himself
organized, but to little avail. He would have days that would go well,
then he would regress back
to where
he started. By the end ofhis
assignment________ was doing work he should have been doing the third
or fourth week.
________ the superintendent, and________ the principal, thought
________ had not done an adequate job during his assignment.

date.

I recommend that________ be given another assignment at a future
This assignment should be at the junior high school level.

College Supervisor
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June 3, 1965

TO:________ , Director of Student Teaching
FROM:________ , College Supervisor
RE:

________ student taught at________ Senior High School, _______
Minnesota, during the spring quarter, 1965. His assignment included
three sections of American History with________ supervising teacher,
and one section of psychology with________ supervising teacher. I
would rate both supervising teachers as being excellent.

_______ is a fine young man with numerous strong points.

A

few are as follows:
1. Strong desire to do well in all undertakings
2. Works very hard
3. Demonstrates responsibility time and again
4. Self-evaluates well
5. Always cooperative
6 . Involved himself in professional meetings and activities
His personal characteristics are strong, but his teaching is not
satisfactory. I will list a few weak points which the supervising
teachers listed on their evaluation forms:

1.
2.

3.
4.
5.
.
7.

6

Has difficulty presenting an image of being an effective
leader in the classroom.
Poor subject matter background
Inability to understand the dynamics of the teaching'
situation
Seems to profit little from his experiences
Fails to see the relatedness of teaching methods, students,
and subject matter.
Must improve on his delivery before the students
Communication skills and classroom control are weak

________ told me that he had little concept of teaching as a whole.
He viewed it only as a classroom position, and he was overwhelmed at the
out-of-class responsibilities of a teacher. He viewed the student teach
ing role as one in which he followed the supervising teachers. I'm cer
tain that I fell down in my orientation of him. He did not come up with
new or different approaches to his teaching.
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I would recommend that________ take further course work in
European and American History. I talked to________ about this and he
concurs. If he does well in his course work, I would recommend
another assignment. He self-evaluates well and says that if he can
not become a good teacher he would not want to enter the teaching
field.

*\
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June 10, 1965

TO:________
FROM:________

SUBJECT:

Unsatisfactory grade— _______
_______ was assigned to the_______ Senior High School during the

spring quarter, 1965. His assignment consisted of two classes in business
law, one in business mathematics and one in office practice under the
supervision of________ and________ .

From the very first observation, and with one or two exceptions,
it was evident that________ was weak in his subject matter. Too many
times he would attempt to give an answer but could not do so. Sometimes
he would admit he didn't know and would tell the class he would look up
the answer. Many times, increasingly so as time went on, he would make
a feeble attempt to answer the question and gradually move into another
topic without giving a satisfactory answer. His knowledge of his subject
rates between fair and good.

His techniques and learning principles were from low to average
with little improvement noted at the end of the assignment.
Oral communication was average at the best. At times he would
talk too fast thus slurring his words. He seemed to mumble at times
when directing remarks to one person instead of to the entire class.
He has a slight speech impediment which causes little or no difficulty
if he speaks slowly and distinctly. Beginning sentences very frequently
with "ah" or "uh" indicated that he was not too sure of what he was
about to say. ________ often used slang expressions and his choice of

words was not always the best. Such expressions often used unneces
sarily were: Stuff like this, pretty rough time, yeah, I guess so.
His vocabulary was not very strong in the business law area. Either
he avoided definitions completely or they were vague. Oral communica
tion was average at best; he showed a slight improvement at the end of
the assignment.
Written communication could be improved, too. Many words were
misspelled, possibly due to poor typing. A lack of proofreading was
evident on lesson plans, and on worksheets. There was some improvement
by the end of the assignment. His overall communication skills were
somewhat below average.
Planning and organization was very poor. ________ had sufficient
material every day and it was evident he had spent much time compiling
it. However, during the class discussion and presentation, there was
little or no continuity. He seldom followed a plan of presenting, dis
cussing, questioning and summarizing. Seldom was there any summary or
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tie in with other related topics. Many times a topic was left incomplete
and another topic, began; many times he would wonder from topic to topic
completing few if any of them. A definite lack of the "why" in the
explanations he did give was prevalent.
seldom had definite
objectives in his lesson plans; and, when he did, his presentation was
too disorganized to successfully carry them out. A general overall
lack of organization seems to be his greatest weakness. Classroom
routine was below average, too. There was very little evidence of
attempting something different.
________ showed little enthusiasm; he had some initiative, but the
results were not always favorable. ________ appeared to lack selfconfidence— he didn't seem too sure of himself. He accepted criticism
favorably; but again, there was not much improvement.
His self evaluation was poor. ________ would indicate that a class
went very well, he had a good discussion and that he had achieved the
objectives set forth. Actually, in my opinion, his classes were not
organized, he had little or no control and it is doubtful if much learn
ing took place in many of hi's classes. Perhaps he was satisfied with a
mediocre job, but I feel he owes his students much more than that.
His second greatest difficulty was in classroom control. He had
little, and many times no control of his students. Discipline was very
lax and at times nonexistent. Students would make remarks which no
teacher should permit. They would "talk back" to him, and many would
ignore his cautions, warnings and requests to pay attention. In a few
instances some students were even defiant and openly refused to obey.
________ had lost the respect of some of the students by the end of his
assignment. In all cases where discipline was lacking, he seemed either
to not mind or he just ignored the actions of the students. It was not
uncommon to see small groups of students talking among themselves
throughout the class period. Seldom did
make any attempt to
correct this. Every time I made an observation of his class he would
attempt to discuss or lecture while several members of the class were
talking; ________ failed to get the attention of the group before
beginning class.
________ had some strong points but not enough to offset the weak
ones. His strong points include: Appearance, generally well groomed;
he was friendly, cooperative and courteous; he worked hard and spent
much time on his assignment even though the results were not satisfac
tory.
On April 26, ________ the college consultant in business educa
tion, making observations with me, confirmed the remarks and observa
tions I had previously made concerning control, discipline and
organization.
After the observation just prior to our mid-quarter seminar,
________ was notified by me that his progress was unsatisfactory; and,
unless a great deal of improvement was made soon, he would not receive
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a satisfactory grade. I even suggested he consider the possibility of
voluntarily withdrawing.
I conferred with his supervising teachers and
the high school principal, ________ . All three requested that ________
should be given another chance and I complied with their request.
The week following the seminar was the time that________ made
his observations. I again informed ________ that
he was
not
doing a
satisfactory job; this was confirmed by________ .
The supervising teachers, Mr.________ and Mr.______ suggested
that________ be released from the business math class since this was the
part of his assignment in which he was doing the most unsatisfactory
work. I hoped that the time previously spent preparing and teaching
the business math class________ could show more improvement in the other
areas. The extra time did not seem to help any appreciable amount.
There are already too many poor or marginal teachers in the pro
fession and I could not allow myself to help lower the standards of my
profession by permitting________ to become another marginal teacher which.
I am certain he would become, judging by his performance as a student
teacher.
recently indicated that he might give up the teaching
aspect and complete his college program with a bachelor of arts degree.
Prior to the beginning of his assignment, ________ indicated that should
he not do a satisfactory job in his student teaching, he would probably
seek employment in the business world rather than in the teaching pro
fession. It is my contention that he would not make a very positive
contribution to the teaching profession unless he has more preparation
and makes a positive effort to put his learning experiences to good use.

Supervisor
cc
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To:________ , Director of Student Teaching
From:________ , College Supervisor
Subject:________

Withdrawal from Student Teaching
Fall Quarter 1965 ________

Following is the sequence of events that led to________ withdrawing from
the student teaching assignment.
September 29— I met with________ Principal of________ High School regarding
the assignment of________ which I felt was unsatisfactory. The assignment
called for four separate preparation classes in the business field with
four supervising teachers. I stated that we could not go with this kind
of assignment. ________ called in the department head, ________ who had
made the assignment. Following considerable discussion it was agreed
that the assignment would be changed to three supervising teachers
________ and________with Mr. ________ working with________ for two periods.
It was further agreed that if progress was not satisfactory after a week,
the number of preparations would be further reduced. At this point
________ felt that she could handle the assignment.
October 8— I met with M r .
and________ regarding her progress in the
assignment. ________ was asked if she wanted to continue the assignment
or if she felt a change was in order. She stated that she felt she
could handle the assignment and wanted to give bookkeeping a try rather
than to take two periods of typing with________ . Mr.________ and I were
agreed that three preparations would be more reasonable but went along
with the bookkeeping since________ felt that this was her strength area.
October 15— I met briefly with each of the three supervisors regarding
the progress of________ . They felt that she was a bit shaky yet and
recommended that we wait for a week regarding my supervision. They did
however, mention a number of problems that they felt I should discuss
with________ . The supervising teachers all felt that________ appeared
to be under a great deal of tension and wondered if her home situation
(a new baby, husband working nights, baby sitting during the day) was
not contributing to the undue tension. Two of the teachers wondered
about the problem of Mrs.________ being very sensitive to critical com
ments and always seemed to giggle when given constructive criticism.
Mrs. ________ also appeared to be having some problems of communication
particularly in the presentation of new materials to the students. I
met with Mrs.________ and discussed with her the need for complete honest
communication in the student teaching situation and her need to accept
constructive criticism without offering excuses or compensations.
Immediately Mrs.________ became very defensive and quite tense. I also
raised the question of relationships with the supervising teachers and
she stated that she did not have a good relationship with Miss________ .
I asked her if the giggle was just a part of her personality or was
she shrugging off criticism. She stated that this was just a nervous
problem with her; however, she exhibited a great deal of emotion and
considered this a real threat. I was unable to communicate with
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Mrs.________ from this point on so suggested to her that I would again
meet with her on Monday or Tuesday. I talked briefly with Mr.________
and told him of my visit with Mrs.________ and the emotional outbreak.
This same evening I had a call at my home from M r ._______ the Department
Head. He said that________ had called him at home in a very disturbed
state, quite upset about my conference with her and also concerned about
her relationship with one of the supervising teachers. ________ stated
he was quite upset about the whole problem and particularly concerned
that his teachers were not doing a good job of supervision. I told him
I would rather not discuss the matter over the telephone but would meet
with him on, Monday.
October 18— I met with________ and discussed the role of the department
head in the supervision process. He agreed to speak to M r .
and per
haps ask him to not get involved so that the student teacher would not
go around the supervising teachers and go to the department head with
her problems. I was concerned that the supervising teachers not get
caught in the middle and that the student teacher should work directly
with the supervising teachers and the college supervisor.
Mr.________ called later in the day and asked that I meet with him on
Tuesday.
October 19— _______ and I met with_________. He indicated that he had
talked with the supervising teachers and the department head and came
to the conclusion that the student teacher was keeping every one stirred
up. He felt there was a general lack of communication but also stated
that the student teacher had been calling her supervising teachers at
home on numerous occasions and discussing her personal problems with
them. He planned to have a conference with Mrs.________ and try to get
her straightened out. He did not feel that we should have a general
conference at this time.
October 20— Mr._______ called and gave the following information regard
ing his conference with Mrs.________ .
Encouraged Mrs.________ to be honest and communicate only with those
supervising teachers with whom she was working. Mrs.________ stated
that she wanted to continue her present assignment but voiced some
concern over one of the supervising teachers. He pointed out that
she must bend and she agreed. He also informed her to communicate
her personal problems to the college supervisor and not to the
supervising teachers. He felt Mrs.________ went away from the con
ference with an understanding and was ready to get a new start.
October 25— Met with all supervising teachers. Mrs.________ stated that
unless some progress was made in the next two weeks that she would be
unable to recommend a satisfactory. Mr.________ was not happy with the
progress, particularly in bookkeeping, and also favored a two week
trial period; however, he was of the opinion that prognosis was not
too good. Miss________ had about the same story. I also learned that
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M r s _______had continued her practice of calling the supervising teachers
at their home. I observed two classes and found Mrs.
__ very tense,
often inaudible, very mechanical, and making some rather glaring errors
in presentation. Mr.________ cited some instances in bookkeeping where
Mrs.________ had placed A's and B's on students work that was obviously
incorrect. Moreover, all reported the continuing problem of communica
tion and inability to accept criticism without compensation.
Mr.________ and I met with Mr.________ and it was agreed that I would meet
with Mrs.________ and inform her of her progress and the areas that she
needed to improve in. She was also to be informed that she would be on
a two week trial period. At the end of the two weeks a general confer
ence was to be held to determine if sufficient progress had been made
and then a decision would be made as to whether the student teaching
assignment would be continued or terminated. The supervising teachers
wanted it made clear to Mrs.
that they were willing to work with
her for another two weeks but would expect evidence of progress and
improvement. A request was also made that during the two week period,
________ should make an observation. I met with Mrs.________ and
explained the situation to her, pointing out those areas of needed
improvement. I asked her at this time if she thought she was up to
the challenge.
She thought that she was. I made it plain that she
was not to call the teachers at their homes and that she should call
me and make progress reports. I further suggested to her that she
could withdraw at this point with a satisfactory, perhaps get hold of
herself, and make another try at student teaching at some later date.
I further suggested to her that she might visit with her major advisor.
October 26— I received a call at 8:00 A.M. from Mrs.________ informing
me that she had discussed the situation with her husband and had
decided to withdraw.
I met with Mrs.________ at the school at 9:30
and we informed all parties involved that she was withdrawing at this
point. Mrs.________ was instructed to check out through the Student
Personnel office of the college.
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March 15, 1966

TO:_______ , Dean, School of Education
________ , Director of Student Teaching
FROM:________ , College Supervisor
RE:

student teacher

The following is a report concerning the unsatisfactory evaluation
of Miss________ , who did her student teaching in________ Junior High in
________ , Minnesota, in the subject areas of 8th and 9th grade English and
library science.
The first and most persistent problem Miss________ encountered and
was unable to cope with was discipline. She is small of stature,, very
easy going, and seemingly unable (or unwilling) to be firm and stay firm
with students of this age. Time and again she indicated an awareness of
the situation and recognized that steps must be taken but she never quite
gathered the determination to implement such steps. Apparently her easy
going manner, her desire to be liked by the students, and her lack of
determination combined to cloud her thinking concerning the seriousness
of the matter. Too often she thought the antics of the pupils "cute" or
"funny" and could not indicate displeasure for long. On occasion there
was a semblence of control but this occurred when the pupils settled down
themselves. Too often she talked over class noise, which resulted in poor
voice usage.
Related to and possibly as important as class control was Miss
________ inconsistency in preparation and organization and then her fail
ure to recognize when the pupils were not comprehending the presented
material. If she did recognize class difficulty she seemed unable to
think on her feet adequately enough to make supplementary changes.
Often it seemed that she did not have the total picture but thought of
only one lesson.at a time.
Her knowledge of subject matter seemed adequate but her effective
ness was limited by her classroom performance. The above factors also
contributed to a lack of student respect for Miss________ which intensified
the problems.
Some of her stronger points included patience (too much at times),
cooperation, a pleasant personality, an ability to adjust with the
faculty, aptitude in working with slower students, sincerity, conscien
tiousness, and a desire to succeed, especially in the area of library
science.
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Miss________ best and most successful work was in the library. In
these surroundings she felt more at ease and was able to function more
effectively. Though there are areas for improvement, she shows the most
promise in library science. Her work in this area was evaluated as
satisfactory.
Miss________ needs more student teaching experience before being
certified to teach. She needs to build confidence in herself and to
prove to others she can handle a class. Consequently, I would recommend
that she be allowed to student teach again, preferably during the fall
quarter of 1966 and preferably in a more rural area, away from the
suburbs. Before she be given an assignment, however, I would also recom
mend that she successfully complete a course in typing as she is very
week in this area so necessary in teaching. If Miss________ can correct
her weak points and strengthen her abilities she has the potential to
become a teacher.
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December 8, 1967

TO:________ , Dean School of Education
FROM:________ , Director of Student n eaching
RE:

Conference held by two supervising teachers, the college supervisor
and myself to consider the progress and proper action to take regard
ing Mr.________ , a student teacher at
_____ School in________ in the
area of Social Studies.

A.

Summary of comments made at the conference: One of the supervising
teachers said that Mr.________ is confused and unable to understand
his role as a student teacher. He lacks initiative in trying to
find out his responsibility and responds poorly to suggestions. He
is unable to show initiative or to follow suggestions that are given
to him for small group or large group instruction. His performance
has been unsatisfactory in all areas except in his relationship with
the faculty and with individual students outside of the classroom.
He is poorly prepared and unable to control students. We have con
sistently talked with him and treated him well in social as well as
in professional situations. However, he has responded poorly to
the teaching task. He is extremely slow in class and unable to
keep contact with students. Although he is accepted by students
on an individual basis outside of class, he is not accepted by the
students or respected by them in the classroom. I have spent an
undue amount of time trying to help him with the planning, teaching,
and evaluation; however, his progress has not been satisfactory.
He has never been able to go beyond very specific directions that
I have given him.
The other supervising teacher said the following: I agree with
everything that has been said and would like to add the following.
His feeling for professional responsibility seems to be completely
absent. He always played a students role and not a teachers role
of leadership and responsibility. He did not exhibit any con
sistency in his role as a teacher; he is more of a combatant with
students. His use of the English language is poor; even after
four to five times of being corrected he did not respond to sug
gestions that I offered. He lacks maturity; he is still a little
boy or a young man at best. He impresses me as being a person who
has always been protected. He seldom takes any responsibility for
a leadership role. His weakest point is that the students can get
ahead of him; he thinks very slowly and is unable to deal intel
lectually with the students. He is unsure of himself.
The college supervisor indicated that he wondered from the start of
the assignment as to the extent to which his physical disability
prevents physical as well as mental performance. He has been
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difficult to work with or to offer suggestions too. He has been
defensive. He has shown some minor improvements in his ability to
relate to people and accepting suggestions; however, they have not
been satisfactory. He performs best in small groups where stu
dents do most of the talking. He has been given more than the
expected amount of assistance from the supervising teachers.
B.

C.

Agreements reached.
1.

Progress has not been satisfactory.

2.

We could not recommend him for employment as a teacher.

3.

We would not want him to teach our children.

4.

He may remain in the school for the next five days as an
observer and a minor participator if he so desires; however,
his mark in student teaching must be "Unsatisfactory."

5.

We recommend counseling and exploration of another vocational
choice.

6.

If the Selection and Retention Committee do decide to grant
him permission to repeat student teacher at some future time,
we recommend that he be required to demonstrate competency in
group interaction skills before receiving an assignment.

7.

We do not feel he has the potential for becoming a successful
teacher.

Action taken. Following the above student conference, I talked with
Mr.________ in the presence of the college supervisor and informed
him of the agreements reached as listed above. Mr.________ decided
to terminate his student teaching assignment today. The college
supervisor made the necessary arrangements in the clinic so that
Mr.________ could have an interview.
The college supervisor and I then informed the building principal
of the action that had been taken.

,Supervising Teacher
,Supervising Teacher
,College Supervisor
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March 15, 1967

TO:_________,Acting Dean, School of Education
________ , Director of Student Teaching
FROM:________ , College Supervisor
RE:________ ,Student Teacher

________ failed to complete his student teaching assignment satis
factorily. During the winter quarter, ________ was assigned to the Indus
trial Arts Department in ________ .
The main lack of attitudinally oriented. Very little effort was
put forth to meet normal demands, even less where a subject matter
deficiency existed. In addition to the lack in subject matter and
attitudes toward the courses he was teaching, ________ managed to
alienate a number of instructors in the department.
None of the three supervising teachers, ________ him as accept
able teacher material at this point.
At several intervals during the quarter ________ was told in very
strong language to "shape up" to no avail. Only after he was told he
was failing and that he should consider withdrawing did he put forth any
effort. Even with the "additional" effort production fell far short of
acceptable standards.
With additional course work and a revamping of his attitudes
________ might again be accepted for a student teaching assignment.

College Supervisor
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January 25, 1968

To:________ , Director of Student Teaching
From:________ , College Supervisor
Re:________ , student teacher in senior high, grades ten and eleven, at
________ Senior High, ________ .

A final evaluative conference was held at 2:45 on Thursday January
25, 1968, at________ . Those present were________ supervising teacher;
________ supervising teacher; Mr.________ , student teacher; and________ ,
college supervisor. After a thorough discussion and reappraisal of his
student teaching experience, it was decided that Mr.________ should be
removed from the classroom.
Mr.________ has had several problems during his stay in student
teaching. Classroom control was a continual problem. He never felt the
total classroom atmosphere and was not able to display any control over
the students at any time. He never established a firm set of standards
for discipline and stuck by them even though he was given several sug
gestions. Students were observed talking, laughing, and reading news
papers in the classroom while Mr.________ attempted to lecture. He was
totally unaware that some of this was taking place. He did realize
that talking was a problem but he did nothing to stop it. Even when
students were given independent study time at the end of the period,
many continued to talk but Mr.________ said nothing.
He also had difficulty motivating the students. He did not
effectively arouse the students' interest; consequently they became
bored and would not listen to anything he was trying to explain. When
he tried to use a variety of techniques or .visual aids, they were used
ineffectively. When the students presented oral reports, Mr.________
accepted poor performances without comment. He did nothing to relate
these reports or evaluate the students' performances. The students
recognized that no demands would be made of them in the classroom and
soon came to class unprepared, without their assignments. He then did
not follow through and insist that the assignments be completed.
Mr.________ was not able to establish rapport with the students.
They were not only disrespectful toward him but also freely criticized
him during class. There was a total lack of communication between Mr.
________ and the students. When he was lecturing, no one paid any
attention to him. There was a wall between the students and him. He
was in front of the group talking; the students in the room were con
versing freely among themselves— consequently, they were learning
nothing.
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Mr.________ lacked enthusiasm, displaying none in his voice or
his actions. His lectures were boring, consisting of facts given to
the students. He was more subject-matter orientated than studentorientated .
The supervising teachers, Mr.________ and Mr.________ could not
write a recommendation for Mr.________ that would be satisfactory. Mr.
________ , the superintendent, had many reservations about Mr.________
capabilities as a teacher.
Although these major weaknesses have been brought to Mr._______
attention, he has shown no progress. There are many areas in which he
would have to improve in order to be satisfactory for the teaching pro
fession. Many of his problems, such as classroom control, motivation,
rapport with students, classroom participation, and enthusiasm, are
things which could not be changed with any course work. It is my
belief that Mr.________ should be guided in another direction and not
be permitted to student teach again.

Sincerely,

College Supervisor
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March 7, 1968

TO:
FROM:________ , Director of Student Teaching

This is to inform you that Mr.________ has been withdrawn from
his student teaching assignment.
If you desire further information,
please feel free to contact________ or me.
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March 7, 1968

TO:

Dr.________ , Director of Student Teaching

FROM:________ , College Supervisor
RE:

Removal of

Yesterday, March 5, 1968, a conference was held at________ School
in Minneapolis to evaluate the progress of________ . Mr.________ (Social
Studies Department) , ________ (Business Department) and________ were
present. ________ has had teaching responsibility for three hours in
geography and one hour in typing.
________ had a difficult time adjusting to his role as a student
teacher from the start. He appeared to be tense and uncomfortable, par
ticularly with the typing and 12th grade geography classes. Early in
the quarter we talked about his goals and ambitions. At that time he
wasn't sure he wanted to be a teacher and didn't feel he had a definite
commitment to the profession. Peace Corps and VISTA seemed like good
outlets for his energies.
________ academic background has been inconsistent and marginal.
He was a D student in high school. He has flunked out of college and
returned to do well enough to be accepted for student teaching.
I was concerned about
lack of resourcefulness and inability
to implement and follow through with his lessons. He lacked and under
standing of how adolescents learn and what things are important to them.
His lessons were, for the most part, of the question and answer type.
He was appreciative of new ideas and would try them, but did not seem to
group the concept of an instructional unit. In addition, ________ had
difficulty organizing lessons and did not seem to grasp the importance
of taking care of routine matters in the classroom. ________ might be
classified as an introvert. He was not enthusiastic in the classroom.
, geography consultant from________ spent most of
February 28 with me observing and talking with________ at________ High.
At that time we discussed________ need to relax in front of the class
and be less tied to his lesson plans. ________ had spent four hours
preparing for the day. ________ felt he should have achieved the same
results with 15 minutes of preparation.
Both supervising teachers felt that________ seemed to be pre
occupied most of the time with other thoughts.. He seemed to be a little
threatened and insecure. It was the consensus of the supervisors that
________ be given a fail for student teaching.
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April 1, 1968
To:_______ , Director of Student Teaching
________ , Dean, School of Education
From:________ , College Supervisor
RE:_______ Student Teacher
________ High School; During winter quarter, 1968

On March 13, 1968, I informed________ that he would receive a grade
of unsatisfactory for student teaching. His teaching, as such, was not
unsatisfactory for the ten week period, but his problems in communication
are of a magnitude which will directly undermine his effectiveness during
an extended period in the classroom.
________ repeatedly makes errors in usage; for example, he said to
the students in geometry, "You should have went over that in your home
work." He wrote in a cover letter that "teaching is becoming more
easier" and that "time has sure flew by." The problem is especially
serious because________ does not recognize his errors, and when they are
pointed out, he does not know how to correct them. Although he is
generally aware of his' poor grammar, he does not detect specific'
instances of poor usage.
Directly related to the problem in usage is a more general diffi
culty in communication or expression. ________ lacks the ability to
express a concept or idea in a number of ways in order to make it more
comprehensible to the students. This may lead to problems in classroom
control as well as ineffective teaching. Students might overlook or
sympathize with the problems of a student teacher, but they might not
respond in the same way to the classroom teacher.
________ also needs to pay greater attention to his general groom
ing.
His dress is acceptable, but he must attend to the details of good
grooming, especially skin care.
In general, ________ must be made aware of the overall image which
a teacher must project, the image of an educated person both in communica
tion and grooming. Until he can demonstrate an acceptable language
proficiency, he cannot receive a grade of satisfactory for student
teaching.

College Supervisor
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May 1, 1968

TO:________ , Dean, School of Education
FROM:________ , Director of Student Teaching
RE:________ , student teacher in the area of physical education and
art in________ Junior High School.
A conference with the building principal, the college super
visor two supervising teachers and myself to consider the
progress and proper action to take regarding Miss________ .

A.

Summary of Comments made at the Conference.

(1) During my experience with________ she has demonstrated a lack of
interest and unwillingness to assume responsibility or initiative.
She
lets me know that she is only willing to be here during the assigned
class time and is unwilling to do anything extra. Her lesson plans have
been inadequate and even when I have given her suggestions she does not
follow through or get them completed on time. I have had to ask for
every lesson plan and never has she had one completed at the required
time. She lacks skills. She is defensive on all criticism and will
only respond when forced. In my judgment she has a poor professional
attitude.
She doesn't seem to want to be here. She demonstrated no
enthusiasm; she always has a negative attitude.
She consistently down
grades herself. When trying to teach a lesson she is unable to project
interest in what she is trying to have the students do. She does not
plan adequately for basic instructional materials or content for instruc
tion. She resists help or suggestions. I feel that she is detrimental
to the learning situation of boys and girls. She is unable to verbalize
reasons or objectives for what she is doing. On several occasions she
has indicated that teachers that she has had at the college level who
showed enthusiasm for their work "make me sick." She is extremely
critical or her own professional preparation and has nothing good to
say about departments or instructors she has taken at the college in
physical education. She seems to be totally unaware of necessary
safety procedures. She has little control and is unable to observe
the total class and thus is unable to know what is going on in the
classroom. She has been unable to stimulate interest.
She has been
unable to spend out of school time in preparation for her instruction.
I believe her presence is detrimental to the instructional program in
our class. She lets students get by with anything. She seems to be
happy to have a class get "over with" and she tries to stay as unin
volved as possible. To me she seems very immature. She doesn't seem
to listen to suggestions. This has become progressively worse since
the first week.
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(2) I would agree with all that has been said. She has been unable
to motivate students. She lacks interest,, desire, skill and is not
interested in students. She does not accept suggestions and takes no
initiative on her own. She failed to report to school today and did not
notify the school in advance. She admits that she does not feel com
petent in the area of art and does not plan to teach in this area. She
lacks in assuming responsibility and places all blame on someone else
for her inadequacies. She has such poor control that it has been neces
sary for me to take over the classroom.
(3) I would agree with what the supervising teachers have said.
She has been delinquent in getting plans to me. I asked________ if she
was having difficulty sharing ideas with her supervisings teachers; how
ever, she has assured me that this is no problem.
(5) My contact with________ has been very limited; however, the
supervising teachers have kept me informed as to the difficulty they
were having in working with________ . In my judgment I feel it best to
terminate her assignment.
B.

Agreements Reached.
(1) Progress has been unsatisfactory.
(2) Would not consider employing or could we recommend for employ
ment .
(3) We would not want her to teach our children.
(4) Chance for success is nil.
(5) It is best to terminate her assignment. We doubt if she should
be given another chance in student teaching.

We feel that she is so lacking in background and desire to become a
teacher that we feel further efforts would be wasted.
C.

Action Taken.

Following the above stated conference Mrs.________ , the college super
visor contacted________ who had not been present at the school during the
day, and informed her that she should report for a conference with________
and herself in Stewart Hall 118 at 9:00 A.M. tomorrow. She agreed that
she would be there at 9:00 A.M. on Wednesday, May 1. ________ arrived in
my office along with her mother and father. We all discussed________
lack of progress in student teaching. They were informed that we remove
a student teacher at any time when progress is not satisfactory and the
school system believes that it is not the best interest of their pupils
and their school. I also reviewed the cause for the removal as stated
in part A above. Mr.________ asked what the alternatives are and I
informed him that it may be best for________ to receive help in the
clinic in reassessing her professional objectives. I also informed
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them that it was not possible to provide any future student teaching for
her without the approval of the Selection and Retention Committee and
ask for her case to be reviewed.
It was agreed that________ would report
to my office at 9:00 A.M. Monday, May 6 to discuss further her projected
plans.
Names of the persons involved are available upon request.
(1) _______ ,physical education supervisor
(2) _______ ,art supervisor
(3) _______ ,college supervisor
(4) _______ ,building principal

Director of Student Teaching
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TO:
FROM

, Director of Student Teaching

DATE:

May 27, 1968

, College Supervisor

RE:

On May 23, 1968, at approximately 5 p.m.,________ notified her
college supervisor,________ , that she had withdrawn from her student
teaching assignment at________ Senior High School.
On May 24, Mr.________ , one of her supervising teachers, related
to me the specific circumstances of________ withdrawal. On May 22, after
________ had taught her sixth period class,________ discussed with her the
progress she had made thus far. As the conference drew to a close,
________ suggested that on May 23, he and________ , the other supervising
teacher, would discuss with________ her performance in the classroom and
evaluate her performance. On May 23, after a first period assembly
(about 9:30 a.m.)________ was returning to his room when he met________
leaving the school. He said, "Good morning"; she returned the greeting
and walked out the door. When________ got to his room, he found a note
from________ on his desk which said that she had decided to "drop' out"
of student teaching. He immediately checked with________ and found out
that________ had not notified her.
________ greatest weakness was her lack of rapport with the stu
dents and with her supervising teachers.
She taught one class of Office
Occupations and one of Secretarial Office Practice in which there was
considerable opportunity for her to get to know the students because
they were, for the most part, working oh individual projects. During
these classes,________ spent a great deal of time seated at her desk
even though her supervising teachers and college supervisor had sug
gested that she move around the room and talk with the students. ______
was unresponsive during conferences with her supervising teachers. On
two occasions I observed________ trying to discuss the plans for a par
ticular lesson with________whose responses were "uh-huh."
When I suggested a four-way conference (
, and myself),
________ indicated that it would be extremely confusing for her. At a
later date she said that one thing she disliked about student teaching
was the constant evaluation and the observations in the classroom.
She
said that she did not feel at ease in the classroom (this was after five
weeks in the classroom). She felt that she had chosen the wrong major
and that she would prefer English, which she thought would be easier to
teach than business courses.
On May 20, ________ classroom presentation was video-taped.
She
had been given approximately a week's notice of the video-taping. On
that day, however, she told me that she had forgotten her lesson plan.
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During the conference which followed, while she; was viewing her
tion, she recognized that she did not display much enthusiasm.
seemed to react favorably during the conference; yet within the
days (________ told me), she told________ that she "hated student

presenta
She
next two
teaching."

During her student teaching,________ did not display any initia
tive. She did as she was told but did not ask questions. Evaluative
conferences were always initiated by the supervising teachers.
Because of________ demonstrated lack of initiative and inability
to establish a rapport with the student and faculty, it appears that she
is not capable of establishing a classroom climate conducive to learning.
I recommend, therefore, that________ be counseled to choose a career other
than teaching.

Student Teaching Supervisor
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February 13, 1969

TO:_______ Dean— School of Education
FROM:________ , Director of Student Teaching

This is to inform you that Mr.________ was removed from his student
teaching assignment on this date. If you desire further information,
please contact me.
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February 13, 1969

TO:

Dr.________ , Dean - School of Education

FROM:

Dr.________ , Director of Student Teaching

RE:

Conference held by the Superintendent, High School Principal,
Ass't. High School Principal, College Supervisor and myself,
to consider the progress and proper action to take regarding
Mr.________ , a student teacher in the area of Art, in the High
School of the

A.

The following is a summary of the comments made at the conference:
I have found the student teacher to be totally lacking in his
planning ability. He either won't or can't follow directions.
He is so non-directive that he is unable to establish any pattern
or sequence. He has no justifiable reasons for anything that he
does. At the present time I feel he is wasting the pupils' time,
as well as my own. What little response he does make to my direc
tions are very "half-hearted." He rationalizes all of his short
comings and makes excuses for all mistakes that he makes. Although
he seems to have had a good background in the area of Art, he does
not have sufficient depth in his preparation to give him a sense
of direction in teaching. Although he seemed to get off to a good
start at the beginning of the assignment in his relationship with
the pupils, it rapidly became a "buddy-buddy" experience for a few
students. We held a conference with him about this, and with a
high school pupil that he was "dating." Although the "dating"
probably stopped, his identification is too close with some of
the students. This seems to be especially true with what might
be classified as marginal and/or potentially delinquent students.
The Ass't. High School Principal informed me that Mr.________ had
not been professional in dealing with one of the pupils who is a
transfer student. The pupil had transferred to the________ Public
Schools, and unknown to the administration, carried with him quite
a background of unacceptable behavior, and had been in various
difficulties. Mr.________ became very "buddy-buddy" with this
student who confided in him. In return, Mr.________ had shared
this information with other students. They resented a "teacher"
becoming involved in such behavior. The High School Principal
felt that Mr.________ action in this case was out-of-line and
unprofessional.

B.

Agreements Reached:
1.

Progress has not been satisfactory.
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2.
3.
4.
5.

C.

We would not want him to teach our children.
We would not employ nor would we recommend him for employment.
Our prediction for his success at this time is nil.
We feel that he lacks to maturity to benefit from a student
teaching experience at this time. His student teaching
assignment should be terminated today.

Action Taken:
Following the above stated conference, I talked with Mr.________ in
the presence of the college supervisor and informed him of the
agreements reached as listed herein. At that time, I informed Mr.
________ that his student teaching assignment was terminated at this
time, and that he was to pick up his personal belongings from the
school and return any materials belonging to the school shortly
following the end of the school day. I also told him that I assume
full responsibility for this action and that he had the right to
appeal this to the Selection and Retention Committee of the college.
He was also informed that if a student teaching assignment were
granted sometime in the future, it would only be after the approval
of the Selection and Retention Committee. I suggested to him that
he should return to the college and make an official withdrawal on
Friday, February 14th. I also suggested that he may wish to consult
with one of the counselors in the clinic at________ and that I would
set up an appointment for him, if he so desired. He indicated that
he would be available for such a conference any time on Friday, and
the conference was set up with
for 10:00 A.M., on Friday,
February 14th. As I was unable to contact him by phone as to the
time of the conference, I called the High School Principal and left
word with him. He indicated that he would contact the student
teacher and inform him.

Participants in the conference were:
________ , Superintendent
________ , High School Principal
________ , Assistant High School Principal
________ , College Supervisor
________ , Supervising Teacher
________ , Director of Student Teaching

Director of Student Teaching
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February 24, 1969

TO:________ , Dean, School of Education
FROM:________ , Director of Student Teaching

This is to inform you that Mr.._____
was removed from his student
teaching assignment on this date. If you desire further information,
please contact me.
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February 24, 1969

TO:

Dr.________

FROM:________
SUBJECT:________ , Withdrawn, Unsatisfactory
French and English
________ Senior High
The following reasons are given for the removal of________ .
1.

Lesson preparation was inadequate and sometimes not completed.

2.

His knowledge of French seemed rather inadequate, and his attempt
to remove this factor through study was not noted.

3.

His general enthusiasm for teaching was debatable.

4.

He lacked the initiative and drive to prove that he wished to retain
his assignment. His supervisors were given many excuses for his
lack of preparation and commitment.

5.

On many occasions, a lack of awareness of the needs of the students
was evident.

6 . As the direct result of the sum of the above items, his supervisors
at the Senior High requested that he be removed and his assignment
be terminated. The requested was granted through the office of the
Student Teaching Department.
7.

Before________ is allowed another student teaching assignment, it is
recommended that he be cleared through the Foreign Language Depart
ment. They may wish to recommend additional work in French.

8.

This supervisor,________ , recommends that he be allowed to student
teach again only if the Language Department approves.
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March 14, 1969

TO:________
FROM:________ , College Supervisor
SUBJECT:________ , Unsatisfactory Student Teaching

Mr.
will receive a mark of "unsatisfactory" for the winter
quarter 1969 student teaching assignment. He has been teaching two hours
of Geography 8 and two hours of Social Studies 12 at________ High School.
It has been agreed that Mr.________ will continue teaching in this assign
ment until the end of the quarter, even though he has been informed of
his final mark.
Mr.
has much difficulty in classroom control. It appears
that the students have lost respect for him, primarily because he makes
mere idle threats that do not mean anything or are not carried out. I
am confident that these classes could have been controlled, had he taken
our repeated suggestions for making discipline more meaningful. Closely
allied with discipline are his problems in the areas of motivation and
interest on the part of the students. Mr.________ continually talks or
lectures too much in the classroom setting. When we do get him to ask
some questions during his class discussions, he still continues to talk
and elaborate to the point that it often has the effect of answering his
own questions. He also has difficulty in rewording questions when he
does not get an answer the first time. Through all this the students
are usually very bored and restless.
Mr.________ also appears to display a questionable attitude.
Even though he has never been belligerent, it has been very frustrating
to notice that he never effectively implements any of the numerous sug
gestions that several people have made to him. He seems to agree to
our suggestions when we counsil with him, but yet quite quickly reverts
back into lais own unacceptable patterns.
Mr.________ displays strengths in the areas of appearance and
punctuality in school. He also appears to have a fairly good knowledge
of material.
It is my recommendation that after additional maturity, more
course work and possible observations of some competent teachers, Mr.
have a second chance to student teach in a different situation.

APPENDIX E

Dean Applegate's Letter
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March 14, 1968

Mr. Peter J. Johnson
P.0. Box 2
St. Joseph, Minnesota

56374

Dear Mr. Johnson:
As you are well aware, the School of Education at St. Cloud State Col
lege is constantly seeking ways and means to improve teacher prepara
tion.
Your proposed study of the unsuccessful student teacher at the college
would provide some insights into the present teacher education selec
tion process. This office would welcome such a study and research.
The facilities of this office as well as access to any and all records
pertinent to your proposed study will be made available to you when
ever possible.
Sincerely,

Irvamae Applegate
Dean, School of Education
dk
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NAME

(Averages rounded to the nearest one)
Test

Supervisor

A

6

6

B

7

7

C

6

6

E

6

5

F

6

5

G

5

7

H

6

6

I

7

5

L

5

4

M

6

5

N

4

5

0

6

5

Qi

5

5

Q2

5

5

Q3

7

7

Q4

6

5
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2
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4
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